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Foreword

In the three years since the ﬁrst issue of Independent Schooling in Australia was published there have been signiﬁcant
changes in the landscape of Australian schooling.
Most noticeable of these changes is the expanded role of the Australian Government in school education.
The Australian Government has supported the establishment of Australian Technical Colleges to link schools,
community groups and industry with the provision of vocational and technical education and training; the
Investing in Our Schools Programme allows government school communities to apply directly to the Australian
Government for capital grants; there is a trial of a tuition credit voucher that allows families whose children are
achieving below national benchmarks in Year 3 literacy to access tutors; there is now a raft of regulations attached
to federal funding for schools covering issues as diverse as ﬂying the Australian ﬂag, student data collection, the
style in which schools are to report to parents on student achievement and the ways schools are to report to the
wider public on a range of school performance measures.
This level of federal intervention in school education provision is unprecedented in Australia’s education history.
In the near future we are facing implementation of national standardised testing, a common school starting age
and the introduction of an Australian Certiﬁcate of Education.
The independent sector is characterised by the diversity of distinctive cultures among its schools, and by the way
it serves the needs of particular communities while still meeting the public goals of schooling.
It is imperative that independent schools continue to inform politicians, business leaders and the wider community
of the value of diversity in schooling provision and the importance of school autonomy. Schools need the freedom
to be different if students are to ﬁnd an environment that helps them become the best they can be.
There has also been a renewed focus on values in education. Community leaders want assurance that schools are
contributing to the national good, and that young Australians are being educated in a way that makes them both
able and willing to participate in and contribute to society. Independent schools are proud of their achievement
in helping to develop good citizens, and the increased scrutiny of schools that has resulted from this interest in
values is an opportunity to share with the wider community how we serve the public good.
It is in this spirit that I commend this publication to you. In the following pages you will see evidence of why
diversity in schooling provision underpins the rigour and quality of Australian education, why parents need
freedom of schooling choice and how independent schools contribute to the life of this nation.

Dr Ken Evans
Chairman
Independent Schools Council of Australia
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Overview of the sector

Schools in Australia are responding to several major social and political pressures. These include a
decline in the number of children being born, an increase in parental and community expectations
for choice, breadth and quality of schooling, and a substantial rise in government regulation of
schools.
This is impacting on all three school sectors – government, Catholic and independent. Although
the pressures are challenging, the independent schools sector is relatively well-placed to meet
them, as the following overview of the sector indicates.

Relative size and growth of the sector
The independent schools sector share of total Australian school enrolments grew from four per cent in 1970
to nearly 13 per cent in 2005. Closer examination of the ﬁgures shows that the sector’s contribution to senior
secondary schooling is now very signiﬁcant, with more than 18 per cent of all senior students in Australia
attending independent schools. Nearly 16 per cent of all junior secondary students and 10 per cent of primary
students are also in independent schools.
Government and Catholic sector enrolments in 2005 stood at just over 67 per cent and 20 per cent respectively.
Statistics show that the Catholic school enrolment share had risen two percentage points since 1970, while
government school enrolments declined steadily over this period by nearly 11 percentage points.
According to the Australian Bureau of Statistics (ABS), in 2005 there were more than 430,000 students being
educated in 996 independent schools across Australia in which more than 41,000 teachers were employed (see
Teachers, page 43). ABS data do not categorise independent Catholic schools as independent, although these
schools are part of the sector. When included, there is a total of 1,069 schools and nearly 480,000 students.

Enrolment trends
School enrolments by sector and level, 2005
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Australia’s declining birth-rate has started to affect enrolments in all
schools, and will mean that the total school population in Australia will
start to drop from 2008, and that growth rates in the independent schools
sector are expected to continue to slow down (see Enrolment trends in
our schools: past and future, page 63). Independent schools, however,
are expected to cope with the decrease in student numbers relatively well,
and by 2010 the sector’s share of total school enrolments is projected to
increase to 16.6 per cent (including independent Catholic schools).
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Afﬁliations and community links
Independent schools are usually established and developed through
community groups to meet particular local schooling needs – most often
these groups have a religious afﬁliation (see Afﬁliations of independent
schools, page 65). The schools service communities in diverse locations

throughout Australia – 69 per cent are in metropolitan areas, 28 per cent are in provincial environments, and three
per cent are in remote locations (see Students from rural and remote areas, page 50). Students in the sector
as a whole, come from all socio-economic backgrounds. This mix of factors leads to a great diversity of character
amongst independent schools. At the same time, most share a common characteristic of constructive engagement
with the wider community which is often demonstrated through student participation in community service and
social justice programmes (see Independent schools and the common good, page 18).

Types of schools
Enrolment change by sector, 1970-2005

The sector includes day schools, boarding schools (see Future directions
for boarding schools, page 52), coeducational schools and single-gender
schools.
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By their very nature independent schools make categorising difﬁcult and
there are some independent schools that do not ﬁt any of the descriptions
below. However, most schools in the sector can be categorised as follows:
• schools afﬁliated with the larger and smaller Christian
denominations, such as Anglican, Lutheran, Presbyterian and
independent Catholic schools
• nondenominational Christian schools
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• Islamic schools
• Jewish schools
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• Montessori schools
• Rudolf Steiner schools
• grammar schools incorporated under state Acts of Parliament, for
example in Queensland and
New South Wales
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• community schools
• Indigenous community schools
• special schools.

Diversity of school size
There is a great range of sizes of school in the sector, with the average size about 450 students. This compares
with an average of 325 students at government schools. At one extreme, the sector contains some of Australia’s
largest schools – 11 independent schools have more than 2,000 students – while at the other extreme, 17 per
cent have less than 50 students. Forty-four per cent have enrolments of less than 200 students, and 41 per cent
have between 200-1,000 students.

A range of education for boys and girls
Coeducational schooling is most common in the sector, with 74 per cent of students in the sector attending
coeducational schools in 2005. Single-gender schools, however, remain a feature of the sector, with 12 per cent
of boys in boys-only schools and 15 per cent of girls in girls-only schools. Single gender schools are a source of
expertise for all schools on gender-speciﬁc learning styles (see Boys’ education, page 55).
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Another feature of independent schools is the common provision of primary and secondary schooling, with 58
per cent of all independent schools offering both levels of education.
Overall, 55 per cent of enrolments in independent schools are secondary students and 45 per cent are primary
students. A number of independent schools, however, offer middle school programmes that provide schooling to
meet the speciﬁc developmental needs of early adolescence (see Middle schooling, page 56).

Governance
The autonomous governance arrangements of independent schools is the single most important factor that
underpins the sector’s diversity, and greatly enhances the range of schooling choice for Australian families (see
The importance of independence, page 8, and The essential elements of autonomy, page 11).
Most independent schools are set up and governed on an individual school basis. Some schools with common
aims and educational philosophies, however, are governed and administered as systems (see Independent school
systems, page 9).

Accountabilities of schools
Independent schools have a greater range of accountabilities than any other type of school in Australia due to
the complex mix of their responsibilities to stakeholders, governments, authorities, and their legal obligations as
incorporated bodies (see Accountabilities of independent schools, page 14).
Currently, independent schools are concerned about the effect of greatly increased government regulation and
reporting that is now required as a condition of public funding.

Parents
Parents have become increasingly aware of the range of schooling choices available in Australia, and the
importance of matching the school with the individual needs of the child and the values of the family. Increased
disposable income has also enabled more families to take on the ﬁnancial commitment of an independent school
education.
Australian schools, particularly those in the independent schools sector, are providing a wide range of educational
programmes and settings from which parents are very carefully making school choices for their children (see
Diverse choices by parents across Australia, page 20).

Funding
Overall, the independent schools sector depends mainly on parents to fund schools, with 60 per cent of its
income coming from private sources. This willingness and commitment to pay school fees saves governments an
estimated $2.2 billion per annum in schooling costs (see Private sources of funding, page 27).
Through fees and donations, parents and donors also provide 90 per cent of capital funding for independent
school buildings, grounds and equipment (see Capital resources, page 38).
In total, the Australian Government and state and territory governments provide 40 per cent of the funding for
independent schools, although this amount varies greatly from school to school. The Australian Government is
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the major provider of public funding to independent schools, and currently has funding arrangements in place
for all schools for the period 2005-08 (see Government funding of independent schools, page 32).
The independent schools sector continues to press for a reasonable basic level of public funding for every school
student in Australia, irrespective of the school attended (see Funding principles for our students, page 25).

Students with special needs
Students with special needs in independent schools do not receive the same level of additional funding to meet
their individual learning needs as their counterparts in government schools. This lack of equity is of considerable
concern to the independent schools sector (see Students with special needs, page 48).
However, the May 2006 Budget commitment made by the Australian Government to explore alternative
arrangements has been welcomed by the sector.

Overseas students
The independent schools sector has considerable involvement in the international education industry, educating
more than 9,600 overseas students in Australia in 2005. But high costs for Australian schooling and competitive
pressures overseas are causing a decline in the number of overseas students in independent schools (see Overseas
students, page 61).

Enrolments in independent schools, 2005
Male

Female

Total

97,525

96,086

193,611

Secondary

117,788

118,693

236,481

Total

215,313

214,779

430,092

Primary
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The importance
of independence

Independent schools have a well-deserved reputation as providers of quality education in Australia.
They are also recognised for their leadership and innovation in school education, and enjoy a high
level of public trust. Underpinning the success of independent schools is their autonomy as selfmanaging schools.

Australia’s schooling provision is usually described as a dual system of government and non-government schools.
Government schools are those owned by the state and territory governments. Non-government schools are either
independent or Catholic schools. Most of the nearly 1,700 Catholic schools belong to systems operated by
Catholic education authorities throughout Australia. Amongst independent schools, there are also more than 70
independent Catholic schools, many of them managed by religious orders.
Independent schools are so called because they are self-managing entities, not governed by a centralised authority.
Some independent schools belong to small systems or networks but most are managed by their own board of
governors or management committee.
International research has linked school autonomy to student academic achievement. In Australia, selfmanagement is a key to the success of independent schools (see The essential elements of school autonomy,
page 11).

Responsive to family and community need
Many independent schools have sprung from the unique vision of an educator or from community groups
seeking to meet particular needs. Examples include the independent community schools for Indigenous students
in remote areas (see Students from rural and remote areas, page 50), and boarding schools (see Future
directions for boarding schools, page 52). There are also schools that seek to reﬂect the religious values of
a particular community or that seek to practice an internationally recognised educational philosophy such as
Rudolf Steiner or Montessori schools (see Afﬁliations of independent schools, page 65).
The right of parents to take an active role in the education of their children, and their right to choose the
educational environment that best suits the needs of their children are
important freedoms that Australians value highly. They are freedoms that
underpin the development and growth of the independent schools sector
and explain its diversity.
School autonomy is vital to sustain this diversity and offer meaningful
choice to parents.

Governance and accountability
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Self-management is not only the key to ensuring independent schools
are responsive to their communities, it is the primary means by which
independent schools meet public standards of social and ﬁnancial
accountability. Like the members of a corporate board, independent school
governors are individually and collectively responsible for compliance with
the legislation, regulation and mandatory reporting requirements that apply
to schools (see Accountabilities of independent schools, page 14).

Because independent schools are corporate entities or incorporated associations, governors are also responsible
for making sure their school meets the same standards of business operation and reporting expected of other
corporations.
Some state governments have moved recently to impose further accountabilities around the appointment and
operations of independent school boards beyond those already regulated by corporation law. Generally the new
requirements become part of the regulations covering school registration.
Some state governments are reviewing the legislation governing registration of non-government schools. For
example in 2005, the Queensland Government legislated to ensure non-government schools deal with external
parties on an ‘arm’s length’ basis. Non-government schools receiving government funding cannot have connections
with for-proﬁt entities that might compromise the independence of the school’s governing body when making
ﬁnancial decisions.
The legislation also strengthened regulation covering the matters that can be taken into account for assessing the
suitability of a non-government school’s governing body. These matters now include the conduct of the governing
body or individual directors, its relationship with other entities and its handling of conﬂicts of interest.
The legislation was designed to prevent for-proﬁt schools, or a not-for-proﬁt education provider managed by a
for-proﬁt company, from receiving government funding. The effect has been to increase further the regulation
and accountability of Queensland’s independent school boards and potentially undermine a fundamental
characteristic of independent schools, namely their autonomy and right to determine their own governance
structures and operations.

Independent school systems
There are some independent schools with common aims and educational philosophies that are governed within
approved systems. Altogether, some 17 per cent of the sector’s students are enrolled in schools that belong to
systems.
School systems in the independent sector vary considerably in their degree of development and in the nature of
the relationship between the centre and constituent schools. All approved systems are required by law to be state
or territory based, although some show stronger national focus in their operations than others. Some systems
represent a loose collection of schools, while others possess stronger systemic arrangements with greater central
inﬂuence and provision of services.
The most notable systems within the independent school sector are the Lutheran, Anglican and Seventh Day
Adventist school systems. There are also three small regional Christian systems and an ecumenical system.
There are Lutheran systems in Queensland, South Australia and Victoria involving 71 member schools from a total
of 82 Lutheran schools throughout Australia. They provide member schools with a variety of services including a
national stafﬁng policy, church approval for the establishment of new schools, curriculum development, general
sharing of resources for school development, and distribution of funds based on need.
There are ﬁve Anglican systems – in Western Australia, New South Wales, Queensland and South Australia.
Each operates an individual organisational model. There is also an Australian Anglican Schools Network, which
encompasses these systems and other independent Anglican schools.
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The nine Seventh Day Adventist systems operate with a range of services
provided to member schools both locally and from a national ofﬁce.
There are also groupings of independent schools that are not deﬁned as
‘approved systems’, from which member schools receive a level of service.
There are numerous such organisations throughout Australia.
For further information:

Australian Anglican Schools Network: www.aasn.edu.au
Sydney Anglican Schools Corporation: www.sasc.nsw.edu.au
Queensland Anglican Schools Ofﬁce: www.aso.qld.edu.au
Anglican Schools Commission Inc: www.asc.wa.edu.au
Adventist Schools Australia: www.adventist.edu.au
Lutheran Education Australia: www.lea.org.au
Swan Christian Education Association: www.scea.wa.edu.au
Information for school governors is published by a number of
Associations of Independent Schools and is available on their websites
(see Key contacts in the sector, page 67)
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The essential elements
of school autonomy

Many professionals in independent schools are concerned the trend towards greater government
regulation will erode the educational beneﬁts of school autonomy.
Dawn Lang has been principal of A.B. Paterson College on Queensland’s Gold Coast since 1994,
and is an active participant in Queensland’s independent schools sector and the state’s education
policy and curriculum development.*
In the following article, Ms Lang highlights the beneﬁts of school autonomy, and identiﬁes its key
elements that she believes are essential for distinctive and quality independent schooling.

The greatest asset of independent schools in Australia has been their relative degree of autonomy as individual
organisations. This has enabled them to respond ﬂexibly as professional educational organisations to the needs of
particular local communities and individual students.
This point of view leads me to argue strongly for a careful balance between government directives and the
independence of education professionals in schools.
In my experience, independent school autonomy does not mean that the school lacks educational, social and
ﬁnancial accountability. On the contrary, autonomy tends to increase the range of accountabilities of school
boards, principals and staff. This is because the accountabilities of independent schools do not begin and end
with national and state educational authorities, but also include high levels of accountability to fee-paying parents
and students, and afﬁliated organisations and founders.
Hence, the greater the autonomy of a school, the more its principal, board and staff bear responsibilities to meet
the priorities of the school community, and to develop and improve the school.
Why is this so? Well, the reality is that independent schools need to remain competitive to survive. Independent
schools that don’t enhance outcomes for their students will not thrive. Furthermore, dwindling student numbers
and outcomes can lead to loss of employment within the school, or even school closure.
I am not claiming that autonomy alone guarantees distinctive and quality schooling. But it does allow the school
to be responsible for its own destiny, to be innovative, ﬂexible, driven by the school community, and responsive
to change.
As a principal, I would nominate six key areas of school autonomy that are critical for independent schools.
These are:
• the school’s vision and values
• school board membership
• allocation of school income and development plans
• staff appointments and salaries
• curricula and cocurricula content
• student behaviour management.

*Ms Lang is chair of Independent Schools
Queensland’s education committee,
and a member of its executive. She
has represented the organisation on a
number of government bodies, including
the Queensland Schools Curriculum
Council, the Policy and Procedures
Group to assist in the formation of
the Queensland Studies Authority, the
Ministerial Committee on Schools
Reporting, and the Expert Advisory
Group of the Queensland Curriculum,
Assessment and Reporting Framework.
She is a former Queensland branch
chair of the Association of Heads of
Independent Schools of Australia and
also represents independent schools on
the Schools Working Party with the Gold
Coast City Council Regional Economic
Development Advisory Board. She is
a Fellow of the Australian College of
Educators and is currently undertaking a
PhD on school transformation.
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Vision and values
The vision and values of an independent school are constantly being developed and adapted by its stakeholders.
Those involved include the school principal and board, staff, parents, students, founders and afﬁliated religious
authorities, and those that espouse particular educational philosophies related to the school. The school’s vision
and values form the reference point on which most aspects of school life are founded and give an operational
framework. As the diversity of the Australian independent schools sector attests, an independent school’s vision
and values are often highly individual to the school.
Parents and students attending the school are expected to share and support the school’s vision and values, and to
contribute to developing them. In this way the school community grows with a common educational perspective.
Obviously, the school’s determination of its individual vision and values is important in achieving high levels of
cohesion and direction, which cannot easily be matched when values are imposed from outside.

School board
Being the controlling management and decision-making body of most independent schools, the school board
needs individual members who are fully committed to the school’s vision and values, as well as appropriately
experienced to be stewards of the school’s development goals and ﬁnancial operations. Like most independent
school principals, I regard my board as essential for sound guidance of the school, providing me with a range of
support and expertise in my leadership role. It is clearly not the role of any other organisation, other than the
school itself, to select and appoint appropriately qualiﬁed individuals to the board of an independent school.
With my board, and in consultation with others, I have responsibility to develop the school budget and deciding
how income will be spent. While some public funding is provided for a proportion of our recurrent costs and a
minimal amount of our capital costs, most independent schools receive the bulk of their income from parents,
through fees. Our school’s individual educational priorities guide our decisions on expenditure and help us
identify and target resources. This ﬁnancial control helps us to meet our commitments to our school community
and individual students.
As with any organisation, it is extremely important that independent schools are free to appoint their own staff.
As principal, often with the input of board members and senior staff, I have the authority to advertise for and
select staff, and negotiate employment conditions. This autonomy is crucial because it ensures that we can make
our own decisions about staff appointments, and that we know prospective staff are freely choosing our school
and are motivated to work successfully with us.

12

Curriculum
Autonomy over curriculum and the matriculation assessments offered
within independent schools allows them to choose the best from around
the world, such as internationally recognised matriculation programmes
developed by the International Baccalaureate organisation and Cambridge
University, as well as Australian state/territory curricula. Independent
schools can also use their considerable expertise to develop curricula
and teaching styles that best suit the needs of their students. Over the
years, I have found that individual school curriculum content is often an
important aspect of school choice for parents who are discerning about
education.
Autonomy also enables independent schools to develop cocurricular
programs that are suited to their families and to the school’s local
environment. Some independent school communities have the resources
and expectations to support costly activities, while others need more
economical programmes. Autonomy also enables independent schools to
include cocurricula involvement as part of staff responsibilities.
Finally, I believe management of student behaviour must also be within the
individual school’s control. Most independent schools require parents and
students to formally agree to the school’s behaviour management policy
at the time of enrolment. On the whole, this means that independent
schools usually enjoy the support of most parents and the cooperation of
students in maintaining standards of behaviour.
As Australian schools and their various representative bodies continue to
consult with governments regarding school regulation, all parties would
do well to remember the record of excellent student outcomes achieved by
the independent schools sector where school autonomy has, in the past at
least, been given the respect it deserves.

The views expressed in this article are those of Ms Lang and are not necessarily those
of an Association of Independent Schools or of the Independent Schools Council of
Australia.
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Accountabilities of
independent schools

In recent years all schools, including independent schools, have been subject to increased regulation
and reporting requirements as a condition of receiving funding.
This has further increased the accountability activities of independent schools which were
already operating within a comprehensive framework of government regulatory mandates and
self-regulatory mechanisms. Through these they are accountable both to their individual school
communities and to society as a whole.
Independent schools are individual educational institutions. But they are also either incorporated bodies or the
responsibility of incorporated organisations, and they receive government funding.
Independent schools are accountable to their stakeholders, including students, parents – who are also fee-paying
partners - founders and other ﬁnancial supporters, the Australian Government, state and territory governments,
and other government authorities.
All stakeholders have a signiﬁcant interest in how the funds given by them are used, and independent schools are
well aware that they survive only with continued stakeholder support. Independent schools therefore maintain
a strong focus on accountability and ensure that they have effective mechanisms in place to report to their
stakeholders.

Regulatory environment for schools
State and territory government requirements
Independent schools must meet the criteria established by their state or territory government for registration as
a school and for their accreditation for credentialing of students. School registration is reviewed on an ongoing
basis, which ensures that the school’s curriculum complies with state or territory government requirements.
State and territory governments provide some funding support for independent schools, and schools must comply
with any related conditions of funding as well as reporting and accountability requirements.

Australian Government requirements
The Australian Government is the source of most of the public funding for independent schools. Comprehensive
conditions and accountability requirements apply to this funding.
Independent schools must demonstrate that the funds received under each funding programme have been
expended appropriately, and must provide extensive data for the Annual National Report on Schooling in
Australia (see below) and the annual Financial Questionnaire for Non-Government Schools.
Data for the Financial Questionnaire are collected directly from independent schools by the Department of
Education, Science and Training (DEST) and are used to analyse income and expenditure patterns of nongovernment schools and school systems for both research and accountability purposes.
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The Australian Government requires as a condition of funding that schools must commit to the National Goals
for Schooling for the Twenty-ﬁrst Century, which were endorsed by all state, territory and Commonwealth
Ministers of Education in 1999 at the 10th Ministerial Council on Education, Employment, Training and Youth
Affairs (MCEETYA).

Through this commitment all Australian schools, including independent schools, are working towards common
public goals in education and to the achievement of performance measures as determined by the government,
including testing for and reporting against literacy and numeracy benchmarks.

New reporting requirements for 2005-08
With the passage of the Schools Assistance (Learning Together – Achievement Through Choice and Opportunity)
Act 2004, and the related Schools Assistance Regulations 2005, the Australian Government introduced a number
of new commitments and educational requirements which all schools are required to meet in order to receive
funding.
Schools must provide parents with plain English student reports which comply with principles set out in the
regulations, and are required to make public information about the performance of the school in relation to key
indicators.
Schools must continue to participate in national literacy and numeracy testing and reporting for students in Years
3, 5 and 7, and from 2007, for students in Year 9. There are a number of other conditions and requirements with
which schools must also comply under the terms of their funding agreements with the Australian Government.
The Schools Assistance Regulations 2005 appear on the DEST website, and a detailed summary of the requirements
as they affect independent schools is to be found on the Independent Schools Council of Australia’s (ISCA)
website at: www.isca.edu.au.

Other legal requirements
Independent schools are bound by a number of other legal requirements associated with their operations. For
example, as companies limited by guarantee or as incorporated associations, independent schools are accountable
to the Australian Securities and Investments Commission, or to their state or territory registrar of associations.
They must submit audited annual ﬁnancial statements to these bodies, which are available for public scrutiny.
They are also subject to regulation by the Australian Taxation Ofﬁce.
As employers, independent schools must comply with legislation and regulations covering such issues as equal
employment opportunity, industrial awards and occupational health and safety. As educational institutions they
must comply with health, safety, privacy and child protection requirements as well as regulations relating to
building and ﬁre codes.

Contribution to education policies
In addition to being accountable under the stringent regulation and reporting requirements of governments,
independent schools also show a high level of responsibility for and responsiveness to accountability issues
through participation in policy development.
At a national level, independent schools participate in the development of national education policy through
representation by ISCA in a number of forums, including the Curriculum Corporation, The Learning Federation,
committees and working groups of DEST, education research bodies and MCEETYA taskforces and subgroups.
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A number of staff from independent schools, as well as curriculum experts from state and territory Associations
of Independent Schools (AISs), make important contributions to a range of curriculum advisory groups. In all,
representatives from the independent schools sector contribute to the work of more than one hundred national
education advisory bodies.
Independent schools, through their AISs, provide extensive data to MCEETYA for the Annual National Report
on Schooling in Australia. This report is the primary means by which all schools and school systems in Australia
satisfy national educational accountability requirements and covers areas such as curriculum, participation of
students in schooling, student outcomes, important national and state initiatives in schooling and progress
towards achieving the National Goals for Schooling.
The AISs and ISCA liaise closely with the government on behalf of the schools they represent in order to ensure
that schools understand and are able to implement their obligations in a way that minimises undue intrusion
and demands on their time.

Self regulation
The autonomous governance arrangements of independent schools means that the school board plays a key role
in ensuring schools are accountable, particularly in matters of self-regulation (see The essential elements of
school autonomy, page 11).
The principal of an independent school is accountable to the board for the school’s educational programmes in
terms of how they relate to the strategic directions and ethos of the school. This is not simply a matter of good
governance. Independent schools survive or fail on the merits of their performance – the freedom of students
and their families to exercise choice in schooling is one of the most demanding forms of accountability for
independent schools.

A balance between accountability and autonomy
The steady growth of the independent sector is evidence of the public conﬁdence in the accountability of
independent schools through this mix of contribution to education policies, legislative compliance and selfregulation.
New independent schools continue to be established because many parents and community groups ﬁnd that
self-governing schools are more accountable to their immediate communities than is possible for schools that are
part of large centralised systems.
To respond effectively and creatively to the needs of the students and communities they serve, independent
schools need a liberal degree of autonomy. With comprehensive regulatory mandates and effective selfregulatory mechanisms already in place, the independent schools sector would argue that any demand for further
formalisation of accountability requirements must be balanced by a commitment to the innovation and diversity
that characterises independent education.
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For further information:

The Australian Government’s Schools Assistance (Learning Together – Achievement through Choice and
Opportunity) Act 2004 can be found at: www.austlii.edu.au/databases.html
State and territory legislation relating to non-government schools may be viewed at the following sites (search
for Education Act in most instances):
www.legislation.act.gov.au
www.legislation.nsw.gov.au
www.nt.gov.au/dcm/legislation/current.shtml
www.legislation.qld.gov.au/OQPChome.htm
www.parliament.sa.gov.au/dbsearch/legsearch.htm
www.thelaw.tas.gov.au/index.w3p
www.dms.dpc.vic.gov.au
www.slp.wa.gov.au/statutes/swans.nsf
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Independent schools
and the common good

Independent schools promote values that contribute to the national interest and build social capital.

In comparison with other parents around the world, most Australians have considerable freedom to choose an
education for their children that they believe best suits their individual needs and supports the values taught
at home. At the same time, all Australian schools and school systems must commit to the National Goals
for Schooling for the Twenty-ﬁrst Century, which provide an overarching framework for schooling to ensure
education of young Australians is in the national interest. It is a framework that allows individual needs and
aspirations to be recognised and accommodated within wider societal purposes.
Independent schools must also satisfy stringent government registration and accountability regulations to ensure
they meet all community standards and public goals for education (see Accountabilities of independent
schools, page 14). As part of their funding arrangements with the Australian Government all independent
schools have agreed to participate in the National Assessment Programme, which includes assessment of Civics
and Citizenship for students in Years 6 and 10, to demonstrate their commitment to the National Framework
for Values Education in Australian Schools by displaying the Values for Australian Schooling poster and to ﬂy the
Australian ﬂag.
The National Framework for Values Education encompasses the values of care and compassion; doing your best;
fair go; freedom; honesty and trustworthiness; integrity; respect; responsibility; understanding, tolerance and
inclusion.
In independent schools values education is an important part of school life and culture, and most often is linked
to the religious afﬁliation of the school. Research on school choice shows that values are important factors
in the continued growth of the independent schools sector in Australia. Families are attracted to the strong
communities and supportive environments they ﬁnd in independent schools (see Diverse school choices by
parents across Australia, page 20).
In independent schools civic and religious values are speciﬁcally encouraged and developed in students through
social justice and community service programmes. These include fundraising to meet community, national and
international need; volunteering in community services such as soup kitchens and opportunity shops, and in
earth stewardship projects such as environmental clean ups and heritage protection; helping out at camps for
young people with disabilities; assisting with aged and frail people; participation in school inter-faith projects;
and linking with community organisations such as Amnesty International.
Research suggests that independent schools are successful in building community and encouraging students
to engage with the wider community. Australian Council for Educational Research (ACER) studies show high
levels of commitment to volunteering and school engagement by independent school students. Links between
high school engagement and civic engagement later in life have been made by research in the United States of
America.
As strong, compassionate communities that engage with society through local, national and international
networks of service, independent schools make a signiﬁcant contribution to Australia’s social capital. They also
contribute through the development of publicly-spirited individuals who continue to volunteer and positively
engage in society in their adult life.
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For further information:

Independent Schools Council of Australia (ISCA) submission to the Australian
Multicultural Foundation study on Religion, Cultural Diversity and Social
Cohesion in Contemporary Australia, April 2002 at: www.isca.edu.au (Click
through About ISCA/ISCA Submissions)
ISCA article ‘Religious Schools and Australian Democracy’, published in
Independence, Vol 28, No 2, November 2003, at: www.isca.edu.au (Click
through Media and Communications/Opinion pieces and articles)
National Framework for Values Education in Australian Schools:
www.valueseducation.edu.au/values/
Association of Independent Schools of South Australia publication,
Social Capital and Independent Schools, at:
www.ais.sa.edu.au/resources/Social%20Capital%20and%20
Independent%20Schools.pdf
Productivity Commission research paper, ‘Social Capital: Reviewing the
Concept and its Policy Implications’, July 2003, at:
www.pc.gov.au/research/commres/socialcapital/index.html
Longitudinal Survey of Australian Youth (LSAY) Research Report No. 32, ‘Active
Citizenship and the Secondary School Experience: Community Participation
Rates of Australian Youth’, July 2003, Kevin Brown, Carla Lipsig-Mumme and
Grazyna Zajdow; and LSAY Report No 27, ‘Student Engagement with School:
Individual and School Level Inﬂuences’, July 2002, Sue Fullarton, are available
in PDF format from the ACER website at: www.acer.edu.au
Association of Independent Schools of Victoria project, Making Active
Connections at:
www.ais.vic.edu.au/independent/community/connections.htm
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Diverse school choices by
parents across Australia

A growing number of parents select schools for their children with a great deal of careful thought.
In late 2005 the Independent Schools Council of Australia (ISCA) interviewed parents in each state
and territory of the nation who had chosen an independent school.
ISCA focused on asking them the reasons for their particular school choice. Below are extracts
from their interviews, which can be read in full on ISCA’s website at: www.isca.edu.au.

The Carter family in Sydney
In the three years since 14-year-old Nicholas Carter has been attending Kingsdene Special School and
Residential Programme in Sydney, he has learnt to sleep through the night for the ﬁrst time.
It’s not the sort of life skill most parents seek from their child’s education, but Nicholas had never slept for
more than two hours at a time.
Nicholas suffers from a rare variant of Angelman Syndrome. The syndrome affects one in every 20,000 children.
His variant of the syndrome affects one in every two million.
He cannot speak, although he shows his understanding through a range of gestures and sounds. He is also hyper
motoric and hyperactive – which means he is constantly on the move, and cannot focus or concentrate. As well as
running away from people on meeting them, he cannot cope with crowds, and suffers from epilepsy. But unlike
most children with Angelman Syndrome, he is physically strong and can walk and run steadily.
Quite apart from the immense emotional and mental challenge his condition has created for his whole family, it
is also hugely physically demanding to care for a growing, active, 70kg boy with such severe problems.
Nicholas’ mother, Mary-Lou Carter, is a passionate advocate for the education that Kingsdene provides her son
and says the key to its success is its combined school and residential programme, which includes residential care
during the school week.
Kingsdene is unique in that it offers a residential programme for children with disabilities.
“The residential programme at Kingsdene has assisted enormously in Nicholas being able to sleep and share
things with others,” says Mary-Lou.
“The teaching of a life skills curriculum at school during the day is complemented at the group home where he
lives during the week after school. It’s this total programme that delivers the best outcomes for such high needs
children.”

The Darby family in Perth
For Len and Sheevaun Darby, the happiness and contentment of their children were primary factors in
their choice of school in suburban Perth.
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“There is a big difference between schools in the way they handle kids, especially those who don’t ﬁt comfortably
into an institutional environment,” says Sheevaun. “We settled on St Stephen’s School because of its excellent
reputation in the community for pastoral care.”

The Darbys did consider sending their sons to different schools from each
other because of their very different personalities and interests, but were
so impressed by the way the pastoral care programme at St Stephen’s met
the individual needs of students they decided to send their younger son
there too.
“We were just so pleased with the experience of our elder son,” says
Sheevaun. “His engagement with the school was crucial to staying on
to complete Year 12.” The Darby’s elder son undertook a vocational
education programme in Years 11 and 12, while his younger brother has
chosen a tertiary package.
“The pastoral care programme has also helped our younger son,” says
Sheevaun. “It’s given him the opportunity to develop leadership skills.”
St Stephen’s spiritual focus was also very important to the Darby family.
“We believe that pastoral care and spiritual nurturing go hand in hand.”
says Sheevaun.

The Hamad family in Sydney
Samye Hamad’s three children, Kareem, Dalia and Nesma, attend Arkana College – a school of 136 primary
students in the inner Sydney suburb of Kingsgrove. Her choice of school was closely linked to her own
experiences of growing up in Sydney, with an Iraqi father and a German-Christian mother.
Samye became a practising Muslim as a young adult, and is trained as a high school English and history teacher.
She is married to an Egyptian-born Australian. Both her commitment to Islam, and her professional discernment
about teaching and learning have been major inﬂuences on her choice of school.
She chose Arkana College for her children’s primary education after careful research, and some experience at
two other Islamic schools. Essentially, she feels Arkana strikes the balance she wants in schooling – a mainstream
Australian academic curriculum that includes Islamic religious instruction, Arabic language and a range of
cocurricula activities.
“Obviously, we are looking for good academic standards. We want our children to do well, and to continue on
to university, and to have careers,” she says.
“But one of my major concerns was for them, as Muslim children, to be in a school where being Muslim would
be the norm.”

The Hamilton family in Hobart
Ken and Rowena Hamilton run their own business, which entails extended periods of travel and disruption
at home. For a stable school environment, and to meet the individual needs of their two sons, they chose
Hobart’s Tarremah Steiner School.
“The thing that initially appealed to us about Steiner education was having the same class teacher year after year,”
says Rowena. “Having one class teacher provides continuity for our sons. They avoid the settling in period at the
start of each year, and if the family is away for any period then the children go back to the same teacher.”
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The calm atmosphere of the Steiner classroom was also attractive. “For children whose lives are very busy or who
have a learning difﬁculty of some kind, the quiet rhythm of the Steiner classroom culture is very important,”
says Rowena.
The non-competitive environment of Tarremah, and its spiritually based educational philosophy were also
important factors in the Hamiltons’ choice. They see Tarremah as offering the opportunity to experience a very
different environment from mainstream, consumer culture.
“Tarremah offers our children a world away from the crazy, hectic life that seems to pervade the rest of our
culture,” says Rowena. “At the same time the curriculum brings the children to an understanding of how religion,
politics and history all interact to create the fabric of the world.”

The Lucas family in Brisbane
Pauline and Scott Lucas began their search for a school for their daughters by ﬁrst reviewing research on
girls’ education.
“We initially made a choice for an independent school,” says Pauline. “We wanted an all girl environment, based
on research that indicates girls can achieve better outcomes in such a school because, for example, they have more
opportunity to explore learning experiences and express their views in a girls-only environment.”
Pauline and Scott also wanted a school that pursued academic rigour, encouraged participation in a wide range
of extra-curricular activities, and that reﬂected positive social values and Christian values through the daily life
of the school and its community.
“In a nutshell,” says Scott, “what we were looking for was a school that would help our daughters achieve their
potential and become well-rounded, resilient and tolerant individuals.”
The Lucas family found a match for their “wish list” in St Aidan’s Anglican Girls’ School.

The Papini family near Adelaide
A toss of the coin early in their marriage planning was all that
determined whether Tammy and Ans Papini’s children went to a
Catholic or Lutheran school.
Tammy had been brought up in the Lutheran faith and Ans had been
raised as a Catholic. It was of paramount importance to them that
their future family would share the same faith, so they tossed a coin to
determine their family’s denomination. The Lutherans ‘won’ the toss, and
Ans adopted the Lutheran faith.
Years later, this foundational decision about their family’s faith has
continued to shape their lives, including their children’s education.
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All three of the couple’s children, Tahlia, Samuel, and Georgia began their formal education at St Michael’s
Lutheran School in the nearby Adelaide hills community of Hahndorf, which their mother had also attended as
a child.
Tahlia, a Year 12 student in 2006, and Samuel in Year 10, are continuing their education at Mt Barker’s
coeducational Lutheran secondary school, Cornerstone College, while Georgia is completing Year 6 at St
Michael’s Lutheran School.
Tammy says Christian teaching was the major factor in their choice of schooling.
“We wanted to pick a school for the children that backed up what we believe in at home,” she says.

The Paul family in Canberra
School has been central to family life for Martin and Felicity Paul
and their three children, Joshua, Imogen and Henry, since moving to
Canberra from Bathurst about seven years ago.
Initially when they arrived in the national capital, the Pauls were looking
for a small school that would provide a safe and secure environment in
which their children could learn well.
“The Christian ethos of the school was attractive, of course. But at this
school the ethos is practiced, not just spoken about,” says Martin.
The Pauls cite the school and its community life as at least 50 per cent of
the reason why they have made Canberra their home.
As a parent-controlled Christian school, Emmaus Christian School
provides opportunities for parents to be closely involved in the school’s
governance, as well as day-to-day student activities.
“We wanted to be involved in the school – not just in a token manner, but
to have a say in how it worked,” says Felicity.
In 2005 Martin completed six years on the school board.
“Parent governance, although we probably weren’t too cognisant of it at
the time (when the children started at the school), was something that we
really warmed to, and we now see as a major strength,” says Martin.
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The Powell family in Alice Springs
As a young girl, Colleen Powell yearned to return to the land of her ancestors. A descendant of the Stolen
Generation, Colleen’s parents had both been separated from their parents. Years earlier, her grandparents
had been removed from their original homelands by government authorities and sent hundreds of miles
away to Crocker Island, Darwin and to Jay Creek.
Colleen moved to Alice Springs from Darwin at the age of 10 with a desire to reconnect with her extended
family and cultural heritage.
Reconnection with her family’s heritage was still a driving force for Colleen when she decided to send her son,
Brendon, to Yipirinya School in 2003.
With just over 200 students, Yipirinya is an independent Indigenous school founded by local Indigenous people
and managed by an Indigenous board of governors.
The school offers students the opportunity to learn up to four Indigenous languages, reﬂecting the melting pot
of various tribal groups that live in Alice Springs and its environs.
The school’s focus on teaching Indigenous languages, traditional lifestyle skills and culture was central to Colleen’s
choice of school.

The Sherburn family in Melbourne
Karen and Ashly Sherburn attended neighbouring independent grammar schools when they grew up in
the Melbourne bayside suburb of Mentone, but this is not the reason why they sent their daughter and
two sons to their old schools.
In 2006 Kristen is in Year 12 at Mentone Girls’ Grammar and Nathan is in Year 10 and Dane in Year 7 at
Mentone Grammar.
After returning to Melbourne from country Victoria, Karen and Ashly looked for a school with high academic
standards, pastoral care and Christian values.
Karen felt strongly that she needed a caring school where teachers were
prepared to ‘go the extra mile’ because they were committed to the
individual children and would put their hearts and souls into the job.
While high academic standards are essential, Karen was also looking for
a school that had strong sporting and cocurricular programmes and was
community-focused – a school that would produce a well-rounded 18year-old in whom any parent would take pride.
Karen says her children are fortunate to be able to have such a wide
learning experience.
“Children have to learn how to be multi-skilled, highly resilient and selfsufﬁcient because it is a tough world out there.”
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Funding principles for students
in independent schools

The Independent Schools Council of Australia (ISCA) has identiﬁed three basic concepts that should
inform government funding policies for school education: individual choice of school, diversity of
schooling options, and committed partnerships between governments, schools and parents.

As a sector, independent schools provide for students of all abilities – including a growing number of students
with special needs – from all social and ethnic backgrounds, and across all states and territories. They provide
quality schooling for a wide range of communities, including some of Australia’s most remote and disadvantaged
Indigenous communities, communities in regional towns and cities, and diverse communities in the nation’s
capital cities.
More families than ever before have enrolled their children at independent schools, despite the fact that this
entails a signiﬁcant private contribution.
There is a strong message in this trend for governments. Many Australians are willing to contribute more to
schooling than their tax contribution if it means attaining the education they value most for their children. So,
how should governments best support students, families and schools in their endeavours?
Currently governments expend an average of $10,003 per annum in recurrent funding on each student enrolled
in a government school. Students in independent schools receive on average $4,595 per annum in public funding.
Families of these students make up the shortfall through school fees, donations, and fundraising.
It is estimated that the funds saved to governments by the independent schools sector are about $2.2 billion per
annum.

Choice, diversity and partnership
The independent schools sector believes government funding models for school education should reﬂect the
three fundamental concepts:
• individual choice of schooling
• diversity of schooling options
• committed partnerships between schools, parents and governments.
To support these concepts, the ISCA considers that the following principles should underpin schools funding
policies:
• basic entitlement for all students
• additional needs-based support
• stability for families and schools
• annual indexation.

Basic entitlement for all
Australian society recognises that it is a fundamental right for all children to have access to schooling in the
compulsory years. It is a core function of governments to provide this access and successive federal governments
have recognised their responsibility to provide recurrent funding for each Australian child – irrespective of family

25

background or school. This provides incentive and supports parents who are willing to pay substantial after-tax
dollars for schooling. It also acknowledges that every student is a member of the wider community, and that all
schools bring beneﬁts to society.
The independent schools sector supports a reasonable basic entitlement for each independent school student.

Needs-based support
The basic entitlement should be supplemented by a needs-based approach, which recognises the relative
educational disadvantage of students, including students with disabilities, students fron non-English speaking
backgrounds, Indigenous students, and students from rural and remote areas.

Stability for families and schools
Independent schools need stable and predictable funding to plan and deliver their education programmes. They
depend substantially on parents to fund their programmes. The level of fees paid by parents in an independent
school is determined by the cost of the particular education the school offers, and the amount of government
funding provided for each student at the school. Stability in the funding schemes used by governments enables
schools and parents to make provision for future schooling costs.

Annual indexation
It has long been recognised that the increases in costs of schooling include improvements in quality as well as
movements in salaries and conditions for staff. Consequently the costs of schooling increase at a greater rate than
for most other services in the community. It is important that governments continue to contribute fully to these
cost movements through annual indexation of their grants based on a speciﬁc schools index.
The sector believes the essential criteria for public funding systems for non-government schools are:
• Equity – schools serving similar communities should generally be funded at similar levels.
• Incentive – governments should support students in a way that encourages, not discourages, parental
investment in schooling.
• Flexibility – schools should not be locked into a particular funding level, impeding them from
responding to changes in their school community.
• Transparency – the relative need of schools should be assessed on reliable and transparent data.
• Simplicity – the funding arrangement should be simple to administer, with low administration costs for
both government and schools.
• Predictability – it is important that there is a high degree of stability and certainty in school funding
arrangements to assist schools with their ﬁnancial planning and management.
ISCA continues to support the current Socio-Economic Status (SES) funding scheme for independent schools
(see Government funding of independent schools, page 31) as it largely satisﬁes these criteria. At the same
time, ISCA recognises the importance of phase-in and safety net arrangements needed for some schools.
On balance, the current SES arrangements ensure fair and equitable funding for the vast majority of independent
schools, and are superior to previous funding models which relied on an Education Resource Index.
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Private sources
of funding

The ﬁnancial viability of nearly all independent schools depends largely on the commitment of
parents to pay school fees.

Rising community expectations of educational institutions in areas such as curriculum diversity, information
technology, specialist teachers and individual care, are adding ﬁnancial pressure to all schools, irrespective of
school sector.
Schools are also facing continuing ﬁnancial pressures from increasing teacher salaries and the heightened
commitment demanded of them for occupational health and safety requirements, child protection measures and
insurance provision. There has also been substantial growth in the number of non-teaching staff in recent years
as schools address these various demands.
In striving to meet these increasing costs and expectations, independent schools experience upward pressure on
their fees. Increases in fees vary from school to school, but generally have been rising at a rate similar to the rate
of increase in government school costs.
Overall the cost of school education provision continues to rise at a rate ahead of the annual increase in the
Consumer Price Index (CPI). For example, in 2003-04 the Average Government School Recurrent Costs index,
which is used to determine the level of Australian Government recurrent grants for non-government schools,
rose by 3.1 per cent and 4.6 per cent for primary and secondary school costs, compared to a change in CPI of
2.4 per cent for the same period.
Independent schools recognise the importance of parental commitment in contributing towards meeting the
ever-increasing costs of education provision in Australian schools, and are mindful of the need to operate within
the capacity of their individual communities to make this contribution.
The continuing ﬁnancial viability of independent schools depends on governments maintaining stability and
predictability in their funding policies for the sector, as well as on the continuing commitment and capacity of
parents to pay fees.

Private sources outweigh government funds
Private contributions to funding are generally by far the largest source of income for independent schools. On
average, independent schools receive 60 per cent of their income from private sources and 40 per cent of their
income from governments.
Most of the income from private sources comes to independent schools through fees charged to parents. In 2004
this accounted for 90 per cent of their private source income. Income from donations, fundraising, sponsorship
and investments made up the remaining 10 per cent of their income.
The total income of individual independent schools varies greatly according to three key factors. The ﬁrst of these
is the level of education provided by the school - preschool, primary, secondary, or a mix of levels. The cost of
schooling varies according to level, with higher costs associated with secondary schooling.
Secondly, there is signiﬁcant variation in the amount of government funding provided to individual independent
schools. Under Australian Government funding policies for independent schools, the amount of funding each
school receives is determined by an assessment of the school community’s socio-economic status and relative need
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Sources of independent
sector income, 2004

Thirdly, each school makes its own assessments in relation to the quality and breadth of educational programmes
it will provide, depending on the nature of the community it serves and the individual needs of its students.
These factors affect the costs of schooling, and therefore the fee levels set by the school.
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(see How relative need is measured: the SES model, page 31). As well, each state and territory government
in Australia has its own system of assessing the level of funds it is prepared to contribute to independent schools
within its jurisdiction. Funding grants to independent schools therefore vary on a state-by-state basis.

It is estimated that at least $2.7 billion was contributed in 2004-05 from private sources towards the ongoing
costs of educating children in independent schools. Without this contribution from parents, governments
would have to provide an equivalent amount to maintain education provision for this substantial proportion of
Australia’s young people.
In addition, parents pay through fees and fundraising for most of the capital development of independent
schools, such as buildings and equipment. The Australian Government supports them through tax concessions
on their voluntary contributions and contributes, via grants, an estimated 6 per cent of total capital funding for
independent schools (see Capital resources, page 38). The overall state and territory contribution is about 3 per
cent. This assistance from governments, while most welcome, is relatively minor.

Government funding
of independent schools

High standards of schooling are required for all Australian children – but for some years there
have been continuing increases in the cost of running schools. This places great pressure on
governments to allocate public funds for schools within guidelines that are clear and fair to all. It
is within this context that the Australian Government has instigated signiﬁcant developments in its
schools funding policies in recent years.
However, within the political debates about education, independent schools still ﬁnd themselves
subject to widely differing ideological perspectives. During these debates, key facts about schools
funding are often left out, or misrepresented. This section clariﬁes the facts of government funding
for independent schools in 2006.

Although independent schools, on average, depend primarily on private sources of income to fund educational
programmes, government funding is a signiﬁcant and necessary component of income for virtually all independent
schools in Australia.
For the sector as a whole, 40 per cent of independent school income came from government sources in 2004.
However, the amount of government funding which individual independent schools receive varies widely.

Total government spending on schools
Historically, the Australian Government has taken the primary role in helping fund non-government schools,
including independent and Catholic systemic schools. State and territory governments generally contribute
much lower levels of funds to non-government schools. For government schools, state and territory governments
are the primary sources of support, while the Australian Government provides a relatively low level of funding.
Comparisons between the Australian Government’s support for non-government – especially independent – and
government schools are frequently made without reference to this funding balance. A perception is often created
that government schools are being under-funded by the Australian Government, while it increases funds to
non-government schools, especially independent schools. To be fair and meaningful, comparisons of funding to
schools need to take into account the total amounts provided by both the Australian Government and state and
territory governments.
Through its governments at both federal and state and territory levels, the Australian community spent a total
of $28.6 billion on school education in 2003-04, with $22.6 billion going to government schools and $6 billion
to non-government schools. The graph on page 30, Recurrent funding for school education 2003-04, gives a
breakdown of Australian Government and state and territory governments funding to both sectors.
In 2003-04, some 68 per cent of school enrolments were in government schools, which received 79 per cent
of total government expenditure on schooling. In comparison, non-government schools accounted for 32 per
cent of enrolments and only 21 per cent of total government expenditure (see graph on page 31, Enrolments
and government funding by sector, 2003-04). Just over 39 per cent of non-government students are from
independent schools.
On an individual student basis, total government spending in 2003-04 in government schools averaged $10,003
while in non-government schools (both Catholic systemic and independent schools) this was $5,595 per student.
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Recurrent funding for school education, 2003-04

Average per student government funding, 2003-04
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The Independent Schools Council of Australia (ISCA) estimates that average government expenditure on students
in independent schools was signiﬁcantly lower than for the non-government sector as a whole, and was 46 per
cent of per student spending in government schools, that is about $4,595 per student (see graph above, Average
per student government funding, 2003-04).
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These facts show that students in independent schools, on average, receive considerably less government funding
than their counterparts at government schools. This is because their parents pay substantially towards the cost of
their education through school fees, with limited additional funding provided from other private sources.

�

While some critics of government funding to independent schools question the level of this funding, it is evident
that without independent schools, and the parental commitment within these school communities to pay fees,
governments would face greatly increased costs for schooling provision.
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ISCA estimates that in 2003-04 savings to total government expenditure from students attending non-government
schools was about $4.7 billion. Independent schools accounted for about $2.2 billion of these annual savings. If
these students were to move to government schools, governments throughout Australia would be faced with the
unpopular choice of raising taxes to cover the increased public cost of educating them in government schools, or
the educationally and politically unacceptable task of reducing the quality of educational provision to all students
in government schools.

Types of government funding to independent schools
At both the federal and state and territory levels of government there are two broad categories of government
funding to independent schools: recurrent funding and funding for capital purposes (see Capital resources,
page 38). Recurrent funding, which assists schools with their ongoing operating expenses, is by far the larger of
the two categories.
Recurrent funding is provided both in the form of general per student grants, and as speciﬁc purpose funding.
The latter is directed towards the support of particular groups of students, such as students with disabilities, and
for speciﬁc goals – for example, literacy and numeracy, and the provision of English as a Second Language (see
Speciﬁc purpose recurrent funding, page 36).

Australian Government general recurrent funding
The Australian Government is the principal source of public funding for students attending non-government
schools. Stability and predictability in government policies for independent schools is required to enable schools
to undertake planning and is vital for their long-term viability and existence. For this reason the sector has
welcomed successive Australian Governments’ continued commitment to four-year (quadrennial) funding
arrangements. Most recently, the Australian Government has enacted legislation for the 2005-08 quadrennium.
The Australian Government uses the measure, Average Government School Recurrent Costs (AGSRC), as a
benchmark for determining the level of its general recurrent funding to non-government schools, including
independent schools. It also uses the AGSRC as an index to supplement general and targeted recurrent funding
over time.
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The AGSRC is an index, and is not a comprehensive or direct measure of government school recurrent costs.
Because of the need to collect and collate data on government school expenditure, the index is based on data
that can be up to 18 months old. Nevertheless, it provides a useful basis for supplementation, ensuring that

Enrolments and government funding by sector, 2003-04
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the relationship between Australian Government funding for non-government schools and overall government
expenditure in government schools is broadly maintained.
At the time of writing, the preliminary AGSRC for the 2006 school year was set at $6,787 for primary students
and $8,994 for secondary students. It is expected that this will be supplemented, or indexed, in the second half
of the 2006 school year to take account of increases in the cost of provision in government schools during the
ﬁnancial year ended June 2005.
Each independent school is eligible to receive Australian Government general recurrent funding at a level
somewhere between 13.7 and 70 per cent of AGSRC, depending on the circumstances of the school. These
payments are made directly to each school (or school authority, in the case of schools that are part of systems) on
a per student basis.

The Australian Government has since 1 January 2001 used a needs-based
model to allocate general recurrent funding to independent schools. Under
this model, relative need is assessed according to the socio-economic
status of each school community (the SES model). Before this, it relied
on the Education Resources Index (ERI), a model which had become
increasingly ﬂawed and reliant on out-dated data.
The SES model measures the relative socio-economic advantage of the
parents of a school community through three key indicators – levels
of income, education and types of occupation. The model is based on
the presumption that school communities with higher socio-economic
indicators will be more able to support their school and therefore require
less government funding.

Sliding scale of funding entitlement according to SES score
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How relative need is measured: the SES model
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Individual data on families are not collected because this would be
intrusive. Instead, as a proxy, the model uses the data collected every ﬁve
years through the ABS Census of Population and Housing. Data from
the individual Census Collection District in which each independent
school family resides are averaged, and taken as a representative ﬁgure. Usually these districts contain about 250
households. On the basis of their residential address, each student at an independent school is matched to a
Census Collection District, and assigned the SES score of that district. The SES scores of all the students in the
school are then averaged to determine the school’s overall score.

The SES measure of relative need is set between upper and lower limits, thereby guaranteeing a minimum level
of government support per student to all independent schools within the range of 13.7 per cent to 70 per cent
���
of AGSRC.
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SES scores for independent schools currently range from a low of 63 to a high of 133. Schools with scores of���
���
85 or below currently receive a maximum of 70 per cent of AGSRC. Schools with
scores between 85 and 130
���
receive progressively less funding to a point where, those with scores of 130 or above and which are not funding
���
maintained (see below), receive the minimum funding level.
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The concept of basic entitlement
This policy reﬂects the views of successive Australian Governments of all political persuasions that, because
schooling is a legal requirement for all children and because parents pay taxes, governments have a responsibility
to contribute at least a minimum amount towards each student’s schooling within an independent school. This
has become known as the basic entitlement.
In recent times there have been very public challenges from some quarters, including certain political parties, to
the principle of basic entitlement for students who attend well-resourced or high fee schools. Such schools have
usually built facilities and accumulated resources over time through the ﬁnancial contributions of their school
communities, particularly parents. These schools generally receive relatively low levels of government funding,
requiring them to charge higher fees.

Strengths of the SES model
The SES model, combining a level of basic entitlement supplemented by a needs-based approach, is an equitable,
efﬁcient and effective mechanism for delivering government funding for independent schools. Its methodology:
• is transparent, and is based on data that cannot be manipulated to inﬂuence funding
• is administratively simple for schools
• provides a credible and equitable measure of each school community’s relative capacity to pay
• is ﬂexible to changes within a school community
• creates no disincentive to private effort to increase school income
• provides the longer-term predictability and stability which schools need for planning purposes.

Funding maintenance for some schools
When the SES model was implemented, it included provision for funding maintenance for about 20 per cent of
independent schools that would otherwise have experienced a decrease in their level of Australian Government
funding. The Australian Government gave a commitment that the previously established funding level of
these schools, as a proportion of AGSRC, would be maintained. In the past, governments have had transition
arrangements when new funding systems have been introduced, thereby giving schools continued ﬁnancial
stability and allowing them to maintain the quality and level of their educational provision to their current
students.

Changes in funding for 2005-08
In 2004 the Australian Government recalculated the SES scores of schools using latest available census data.
In line with the Australian Government’s commitment that no school would suffer a funding cut as a result of
the SES funding scheme, arrangements for the 2005-08 quadrennium include a funding guarantee for those
schools which, on the basis of the SES recalculation, would receive less funding. The guarantee, by allowing for
a phased adjustment to reduced levels of funding, gives ﬁnancial stability to schools over the next quadrennium,
and allows time for them to implement fee increases and other measures which may be required to meet the
funding shortfall. The funding guarantee continues a principle which has long been a feature of schools funding,
recognising that funding adjustments need to be phased in over a period of time.
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In another new development this quadrennium, Catholic school systems became fully integrated into the SES
�
system. This means that Catholic systemic schools, like independent schools, now attract
funding on a school��
��
��
��
���
���
���
���
by-school basis according to the socio-economic status of the communities which the�� schools
serve.
Previously,
����������
all Catholic systemic schools were funded at a ﬁxed percentage of the AGSRC. As with independent schools
affected by the recent SES changes, funding maintenance provisions apply to those Catholic schools that would
otherwise attract less funding.
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How ‘rich’ are independent school communities?
Some people believe that independent schools only educate students from
wealthy families. Opinions are often formed from anecdotal comments,
or from personal experience of particular schools.

Independent schools attract students from all income groups, although
the sector has a lower share of enrolments from low and middle-income
families compared to the Australian school student population as a whole.
Many independent schools – particularly the higher fee schools – would
attest that a high proportion of families within their communities require
two incomes to support school fees, one of which will usually be devoted
largely, or entirely, to paying school fees.
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In fact, the socio-economic proﬁle of individual schools varies greatly
across the sector, with some schools drawing students from quite diverse
backgrounds while at other schools there may be a greater concentration
of students from particular income bracket backgrounds.

Distribution of independent schools
by SES score range, 2005
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The wide range of family incomes that is found in all school sectors
indicates that it is not only capacity, but also willingness, to pay that
inﬂuences families to choose an independent school. Government funding
assists families from all socio-economic backgrounds that choose to enrol
their children at independent schools.

State and territory government recurrent funding
State and territory governments provide around 28 per cent of total government recurrent funding for independent
schools. While the amount of funding provided by each state and territory to the non-government school sector
varies (ranging from 12.3 per cent to 27 per cent of the average cost per government school student), the
contribution is signiﬁcant to individual non-government schools, and in many cases is crucial to their ﬁnancial
viability.
State and territory governments determine both the total amount of funding to be allocated to the non-government
school sector, and the eligibility and level of funding of individual non-government schools. A number of states
and territories which relied on the former ERI system have changed their funding mechanisms. Some have placed
a greater emphasis on allocation according to need, measured in different ways and possibly seeking to offset the
impact of federal reforms. Considerable uncertainty currently surrounds future funding arrangements for nongovernment schools in the majority of states and territories, and a number of policy changes which impact on
some schools have been announced or are pending.
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Australian Capital Territory
School description

Primary Yrs K -3

Primary Yrs 4 - 6

School description

$

Secondary

School description

$

School description

$

Lowest funded

SES† 124 ERI‡ 2

1,929

SES 124 ERI 2

1,859

SES 124 ERI 2

2,566

Highest funded

SES 116 ERI 11 FM §

4,879

SES 116 ERI 11 FM

4,681

SES 85 ERI 12

8,113

New South Wales
School description

Primary
School description

Secondary
$

School description

$

Lowest funded

SES 133 ERI 1

1,597

SES 130 ERI 1

2,269

Highest funded

SES 87 ERI 12

6,504

SES 87 ERI 12

8,594

Northern Territory*
School description

Primary
School description

Secondary
$

School description

$

Lowest funded

SES 109

4,482

SES 107 ERI 10 FM

7,101

Highest funded

SES 73

7,193

SES 73

8,738

*Some schools in the Northern Territory receive a special rate of state funding due to their remoteness which is higher than the
standard primary and secondary rates.

Queensland*
School description

Primary
School description

†SES refers to socio-economic status, as
assessed under the SES funding model.
‡ERI refers to the former Commonwealth
Educational Resource Index, with categories
ranging from ERI 1 (those school assessed
to be most highly resourced) to ERI 12 .
§FM refers to funding maintained under
the SES arrangement.
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Secondary
$

School description

$

Lowest funded

SES 121

2,666

SES 121

3,703

Highest funded

SES 80

5,720

SES 80

7,750

*Queensland data do not include state needs based funding which equals approximately 22 per cent of state funding to nongovernment schools. This is most likely to lead to an understatement of the funding for the highest funded school.

South Australia*
School description

Primary

Secondary

School description

$

School description

$

Lowest funded

SES 115

3,029

SES 118

3,220

Highest funded

SES 83

7,049

SES 88

6,401

*State funding is based on a per capita rate and a needs based allocation.

Tasmania*
School description

Primary

Junior Secondary

School description

$

School description

Senior Secondary
$

School description

$

Lowest funded

SES 114

3,118

SES 114

4,111

SES 114

4,485

Highest funded

SES 83

6,476

SES 83

8,539

SES 88

8,810

*From 2003-04 the Tasmanian Government moved to a funding system based entirely on SES.

Victoria*
School description

Primary

Secondary

School description

$

School description

$

Lowest funded

SES 126 ERI 1

1,594

SES 127 ERI 2

2,242

Highest funded

SES 82 ERI 11

5,652

SES82 ERI 11

7,678

*The above ﬁgures include the Victorian Government’s education allowance and supplementary recurrent funding for disadvantaged
schools.

Western Australia*
School description

Primary
School description

Secondary
$

School description

$

Lowest funded

SES 125

2,360

SES 125

3,303

Highest funded

SES 65

6,012

SES 82

8,313

Remote highest funded**

SES < 85

6,716

SES < 85

9,463

*WA has moved to a system of funding with 9 categories - A to I. These categories were originally based on the old ERI categorisations
but have been reviewed taking into account SES, fee levels and size. Categories A to G apply generally, Category H provides for schools
which enrol students at educational risk and Category I provides for remote Aboriginal Independent Community Schools (AICS)
which are the sole provider of education to their communities.
**These schools have a special state funding category due to their remoteness and the absence of government schools in the locality.
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Total government funding: the full picture
To gain the full picture of government funding to independent schools, the amounts provided by both the
Australian Government and state and territory governments need to be looked at together.
The tables on pages 30 and 31 show maximum and minimum levels of total government general recurrent per
student funding to independent schools for each state and territory. The ﬁgures are either ﬁnal 2005 ﬁgures or
preliminary 2006 ﬁgures depending on the funding system for that state or territory. A variety of funding rates
are reported, reﬂecting that some states and territories have separate funding rates for primary and secondary,
while others have additional categories such as junior and senior secondary, and/or junior and senior primary.
Any interstate and territory comparison must be made with considerable care, given that there are signiﬁcant
differences in the character of independent schools across states and territories. For example, the highest SES
score for independent schools in New South Wales is 133, whereas in the Northern Territory the highest score
is 111.
It is not surprising that in some states and territories the maximum funding rate is close to the AGSRC index
value for 2005. Schools at the highest funding level serve some of Australia’s most disadvantaged communities
and in the case of the Northern Territory and Western Australia in particular, this is compounded by the high
cost of providing education in very remote locations.

Speciﬁc purpose recurrent funding
Speciﬁc purpose recurrent funding plays an important role in assisting all schools, including independent schools,
to meet the speciﬁc needs of individual students, and to meet Australia’s national strategic educational goals.
The Australian Government is the source of most speciﬁc purpose funding available to independent schools, but
a number of states and territories also provide independent schools with some speciﬁc funding, for example, to
help meet the needs of students with disabilities.

Australian Government speciﬁc purpose programmes
The Australian Government funds speciﬁc purpose programmes in the following areas. Funding is usually
allocated to independent schools through the state and territory-based Associations of Independent Schools.

• Literacy, Numeracy and Special Learning Needs (LNSLN)
Assistance is provided to schools for additional teaching and learning support, particularly in literacy and numeracy,
for educationally disadvantaged students, including students with disabilities. The programme includes schools
grants, support for children with disabilities who receive services through non-government centres, and funding for
national projects.

• English as a Second Language (ESL)
Newly arrived students from non-English speaking backgrounds are assisted through this programme by
developing their competence in English and assisting them to join mainstream education.

• Country Areas (CAP)
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The Country Areas Programme is available for projects to increase the opportunities and choice available
to students in geographically isolated areas so that their learning outcomes match those of other students.

• Languages Other than English (LOTE)
Schools aiming to improve the outcomes of students who are learning languages other than English are assisted
through this programme.

• Enterprise and Career Education
This programme focuses on enterprise education, career education, vocational learning and transition support
for young people at school.

• Quality Outcomes
This programme funds strategic projects in six main areas:
• Quality Outcomes;
• Civics and Citizenship Education;
• Values Education;
• Australian Government Quality Teacher Programme;
• National School Drug Education Strategy; and,
• Boosting Innovation, Science, Technology and Mathematics Teaching.

• Indigenous Students
Indigenous students are assisted through a number of targeted programmes funded under the National Aboriginal
and Torres Strait Islander Education Policy. These include: Supplementary Recurrent Assistance; English as a
Second Language – Indigenous Language Speaking Students; Indigenous Education Projects; Tutorial Assistance
Schemes; Parent School Partnership Initiatives and Homework Centres.
Funding is also provided for ABSTUDY, the Indigenous Support Programme (ISP), and the Indigenous
Youth Leadership Programme (IYLP).
Other assistance for school students is provided through Centrelink, with funds going directly to students and
families of students, such as the Assistance for Isolated Children Scheme.
For further information:

Department of Education, Science and Training: www.dest.gov.au
MCEETYA: www.mceetya.edu.au/mceetya/
Productivity Commission: www.pc.gov.au
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Capital resources

Parents and donors provide more than 90 per cent of the funds needed by independent schools
for their buildings, grounds, facilities and equipment.
It is this private contribution that has provided additional funds to support growth in the sector. This
is not just to build new schools, but also to refurbish or expand existing facilities, replace out-ofdate materials, and upgrade equipment to meet changing curricula and expanded courses.

In 2004 capital expenditure in independent schools was $859 million, or an average of $2,000 per student
in the sector. By far the largest component of capital expenditure in independent schools is for buildings and
works. Land, buildings and improvements accounted for 79 per cent of the total. Furniture and equipment was
responsible for 14 per cent of capital expenditure and other capital expenditure accounted for the remaining 7
per cent.
Parents pay for the vast majority of these developments via school fees and their donations to school building
funds. School communities also stage fundraising activities to raise additional funds. The remaining 10 per cent
of the sector’s capital funding is contributed by the taxpayer through government capital grants, state or territory
government interest subsidies or loan schemes, or through tax concessions on donations to school building
funds.

Independent schools sector major capital income sources, 2004.
$ millions
Parental/community contributions
Fees and charges

192

Parental/community donations

160

Sub-total

352

Governments
Australian Government capital grants

25

State/territory government capital grants

12

Sub-total

37

Total

38

389

Other sources of capital income
Parents are encouraged to make additional voluntary payments to school building funds, which are recognised as
‘deductible gift recipients’ for income tax purposes. The Independent Schools Council of Australia estimates that
the value of these tax concessions is in the order of $75 million per annum.
Depreciation and amortisation for buildings and other capital assets for the independent schools sector totalled
$293 million in 2004. Typically, such amounts are made available for capital purposes.
The sector uses borrowings for capital as well as for some recurrent purposes. In 2004 the net total borrowings
of the sector were $2.3 billion which equates to $5,300 per student. This borrowing has increased steadily over
the last decade.
On average, debt servicing accounts for about 3 per cent of recurrent expenditure in the independent schools
sector. There is substantial variation across the states and territories, with geographical areas that are experiencing
high rates of growth incurring higher than average debt servicing costs.
Some state and territory governments provide interest subsidies to schools, totalling $27 million in 2004. This
assistance is highly valued and is often an essential component in the ﬁnancing of new facilities.

Australian Government support
The Australian Government provides capital funding to schools in all three sectors which is aimed at improving
school facilities, particularly for the most disadvantaged students. It is an important source of funds for those
independent schools which may have limited capacity to borrow or generate funds through building fund
appeals. Australian Government capital grants contributed 6 per cent of total capital funding for independent
schools in 2004.
The government is investing $1.5 billion in capital grants to schools from 2005-08, of which approximately
$155 million will go to independent schools. The government has also introduced a new programme to support
smaller projects called the Investing in Our Schools Programme. Under this programme $1 billion will be
provided for all Australian schools over four years, of which independent schools will receive some $100 million.
In total independent schools will receive approximately $255 million in capital grants over the 2005-08 funding
quadrennium.
The Australian Government is also providing an additional $17 million from 2005-08 in speciﬁc capital grants
funding for non-government schools in isolated areas and communities in the Northern Territory. Some of these
funds will be spent on facilities in independent schools.
Block Grant Authorities (BGA) administer Australian Government capital grants for independent and Catholic
schools on a state and territory basis. In 2005, the Australian Government reviewed BGAs. It concluded that they
operated effectively, fairly and efﬁciently. Following the review, the government decided that BGAs would beneﬁt
by increased parental involvement in the decision making processes.
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State and territory assistance
Australian Capital Territory
The ACT Government has closed its interest subsidy scheme to all new applications. Funding for current projects
will continue for the life of their loans only (no more than 15 years). The government has pledged to allocate the
funds remaining from the scheme to the non-government sector, but this is conditional that they not be spent on
capital purposes. There is no other form of capital support from the ACT Government.

New South Wales
The NSW Government provided $52 million in 2004-05 to non-government schools through its interest
subsidy scheme for non-government school building projects. This ﬁgure was in line with budget estimates and
is increasing by about 5 per cent per annum as sector enrolment continues to grow in New South Wales.
This level of increase has occurred despite changes to the scheme introduced in 2003. The changes excluded
schools in Categories 1, 2 and 3 from the scheme and set the maximum interest rate for subsidy purposes to 7.5
per cent for all remaining schools.
The level of subsidy provided varies considerably between projects and is subject to the following strict criteria:
• no subsidy for projects that exceed government school building codes
• a maximum of two subsidies every 10 years for existing schools (schools that offer Kindergarten to Year
12 provision are eligible for four subsidies)
• a maximum of ﬁve subsidies every 10 years for new schools (schools that offer Kindergarten to Year 12
provision are eligible for 10 subsidies)
• reduced subsidy as size of loan increases through a series of thresholds
• the ﬁrst 15 per cent of all projects is not eligible for subsidy
• the interest rate must be at current rates, but cannot exceed 7.5 per cent.

Northern Territory
On projects assessed as high priority, the Northern Territory Government provides a 50 per cent capital subsidy.
These projects must be in geographical areas that provide new student places and meet other speciﬁed criteria.
It also provides interest subsidies to independent schools for what it describes as high and medium priority
building projects.
The level of interest subsidy offered to schools is the lesser of either 50 per cent of the market rate for a variable
loan over 10 years, or the actual interest incurred.
To be eligible building projects must meet the following criteria:
• current Australian Government guidelines in relation to cost and area per student
• the government’s minimum utilisation rates of schools, or
• be regarded as having a public beneﬁt that deserves consideration by the Minister.
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Queensland
The Queensland Government provided nearly $14.4 million in capital grants to independent schools through
its Block Grant Authority in 2005.
In addition to this, it provided nearly $2.5 million as part of a special government programme to assist schools
in meeting local government external infrastructure requirements such as roads and pathways within school
campuses.
The government has provided $16 million in capital funding for independent schools for the provision of
Preparatory Year facilities required for the introduction of this year group to schools in 2007.
In addition, the government has provided one-off funding of about $1 million for information and communications
technology infrastructure in independent schools. It also provided a one-off capital funding injection of about
$4 million to assist independent schools in providing more facilities, particularly in areas of strong enrolment
growth.
Schools are assessed and ranked for their eligibility for capital grants on their basis of educational and ﬁnancial
need.
No interest subsidy is available to independent schools in Queensland.

South Australia
The South Australian Government provides $500,000 per annum to the non-government schools sector through
its interest subsidy scheme. The independent sector’s share of this scheme averages $250,000 per year. However,
the scheme is under threat of government budget cuts.

Tasmania
The Tasmanian Government provides capital assistance of $1 million to non-government schools, shared between
the Catholic and independent sectors in proportion to sector enrolment shares. The Association of Independent
Schools of Tasmania administers this funding to schools as a loan interest subsidy scheme. The level of subsidy
available depends on reserves in this funding pool, and the number and size of applications.

Victoria
The Victorian Government provides an interest subsidy scheme for non-government schools that subsidises up
to 66 per cent of interest, for three ﬁnancial years. The scheme applies to commercial loans only, including an
assortment of Commercial Bill facilities.
No capital grants from the Victorian Government have been available to independent schools since 30 June
2003.
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Western Australia
The Western Australian Government offers a low interest loans scheme, through which the independent school
sector can access loans that will ﬁnance up to $10 million of borrowings. The interest rate charged to a school
is linked to a number of criteria such as the provision of places in growth areas and the upgrading of facilities to
meet current government requirements. Facilities being funded must be the equivalent standard to comparable
government schools.
No capital grants are available from the state government to independent schools.
Schools may not have access to the interest subsidy scheme during the period they are in receipt of funds through
the Block Grant Authority.
For further information:

Department of Education Science and Training: www.dest.gov.au
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Teachers

Teachers are constantly under pressure, and not just from their daily interaction with students. The
introduction of new curricula, and development of new ways of teaching and learning mean that
our teachers are working in a state of constant change.
As with all Australian schools, independent schools are experiencing difﬁculty ﬁnding teachers
in maths and science, and in particular for higher-level secondary maths, science and English
courses.

More than 41,000 teachers were employed in the education of some 430,000 students in independent schools in
2005. This equated to 35,260 full-time equivalent (FTE) teachers.

National FTE teacher numbers and student/teacher ratios, 2005
Government

Catholic

Independent

Total

Primary

85,229

20,659

13,258

119,147

Secondary

71,334

23,312

22,002

116,648

156,564

43,971

35,260

235,794

Primary

16.1

17.9

14.6

16.2

Secondary

12.4

13.1

10.7

12.2

FTE Teacher number

Total*
Ratio of FTE Student/FTE Teacher

*Totals may not add due to rounding

Teachers within the independent sector practise their profession in a diverse range of environments and settings.
From the high proﬁle, older and established schools to the smaller and newer schools, located across metropolitan,
regional, rural and remote locations, each school is different and presents its own teaching challenges.
The teaching environment continues to grow in complexity with the increased use of information and
communications technologies (ICT) within schools, provision of more cocurricula activities, responding to
students with special needs, increasingly complex reporting requirements, heightened measures to ensure the
safety of students, and many other activities and initiatives.
In such an environment, it is important that proactive measures are undertaken to support teachers in responding
effectively to these changes. The Australian Government has held a number of inquiries and introduced a range
of educational initiatives to achieve this. In addition to contributing to these inquiries and initiatives, the
independent schools sector makes a considerable investment in its teachers to ensure a quality education for
students.
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Standards of teaching in the sector
Teachers within the independent schools sector are required to meet the same standards as teachers in the
Catholic and government sectors, with certain requirements to be met before they can teach. The arrangements
vary between states and territories but these requirements include registration with the relevant authority, being a
‘ﬁt and proper’ person, agreeing to abide by a Code of Ethics, and proﬁciency in the English language.
Most states and territories have some provision allowing schools to employ teachers without formal teaching
qualiﬁcations for certain subjects such as trades, music, art and chaplaincy. Also, most states and territories
conduct criminal background checks before registering a teacher and some have, or are developing, professional
standards which all teachers working within the jurisdiction will need to meet.
Beyond meeting these requirements, the sector seeks to facilitate and maintain high levels of teacher quality. The
quality of teaching within a school affects student learning and results, and the school’s reputation.

School expectations of teachers
Many schools have a particular ethos and set of values which teachers are expected to share (see The essential
elements of school autonomy, page 11). Each independent school or system is an employer, and has stafﬁng
policies and guidelines that reﬂect the school’s particular focus and mission. This often means that schools are
able to reinforce their school ethos by employing teachers who share the same philosophy, while at the same time
bringing in new skills and fresh approaches.
The expectation is that teachers will not only concentrate on teaching their subject but also on the development of
individual students. They are also encouraged to contribute to the broader life of the school through pastoral care
programmes, sporting commitments, tutor groups, cultural activities, outdoor education and other activities.

Professional development

1 Irving Saulwick and Associates (1999).
What Parents Want from Their Children’s
Education in Independent Schools. Condensed
report of a qualitative study undertaken
in 1998 for the National Council of
Independent Schools’ Associations (NCISA),
published by the Association of Independent
Schools of Victoria Inc. and available at:
www.isca.edu.au and www.ais.vic.edu.au
2 DEST (2003). Parents’ and Community
Members’ Attitudes to Schooling: Report on
Scoping Study. Available at: www.dest.gov.
au/research/publications/attitudes_to_
schooling/report.pdf
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As an employing authority, schools have a vested interest in choosing wisely and looking after their staff. Schools
and the state and territory Associations of Independent Schools (AISs) place strong emphasis on the value of
induction programmes for new teachers and ongoing professional development (PD). Schools invest considerable
time and resources in providing, and releasing teachers for, ongoing PD. They also cover the cost of providing
teacher relief.
It appears that the sector’s emphasis on teacher quality is well placed. Research by consultants Irving Saulwick
in 19981 revealed that quality of teaching was one of the main reasons parents chose independent schools
(see Diverse school choices by parents across Australia, page 20). Subsequent research, including a 2003
Department of Education, Science and Training (DEST) study2 into parent and community member attitudes
to schooling, has supported this ﬁnding. The emphasis on teacher quality is reﬂected in the number of awards
made to teachers from independent schools at national and state and territory levels.

Teacher shortages
Teacher shortages across the whole schools sector continue to be an issue in some subject areas and in some
geographic locations. Schools continue to have difﬁculty recruiting teachers in maths and science, particulary in
the higher level courses, and also in higher level English such as the extended classes of Years 11 and 12. These
shortages indicate the importance of recruiting teachers who are competent to teach at all levels of the subject
within the school.

Other subject areas experiencing teacher shortages are economics, Languages Other Than English (LOTE), and
technology. Higher salaries within the corporate sector are attracting technology teachers and staff.
The situation is exacerbated for schools in country areas, and even more so for those in remote areas. These
schools have greater difﬁculty attracting staff, and retention is always an issue. Many teachers are unfamiliar with
life in a rural or remote setting and are reluctant to take up such employment, or, following recruitment to such
locations do not stay long. Living in Australia’s remote areas is challenging, and few opportunities for PD create
a sense of isolation. Fortunately, the increasing use of ICT for this purpose is reducing the problem.
Teachers in rural and remote areas face additional pressures since relief teachers and casual relief teachers for short
term situations are scarce. Schools in these areas tend to be smaller, with fewer staff, so covering staff absences
from within is difﬁcult, particularly for senior secondary levels. As a result, the norm is for teachers in these areas
to leave after one year’s service, although two to three years’ service is not unusual.

Impact of new reporting demands
There has been much public discussion about the changes to reporting requirements for schools introduced
by the Australian Government in 2005. Due to their high level of accountability to parents, most independent
schools already have long-established practices that meet the new requirements. Indeed, independent schools
and teachers are committed to communicating with parents through detailed reports, parent-teacher interviews,
meeting with parents at other times, and phone and email contact.
The Independent Schools Council of Australia (ISCA) and the AISs have been supporting independent schools
in adjusting their reporting processes to reﬂect the particular requirements of the Schools Assistance (Learning
Together – Achievement through Choice and Opportunity) Act 2004 (see Accountabilities of independent schools,
page 14). Support has included brieﬁngs, PD sessions, and development of possible reporting formats.
For further information:

For recent sector submissions on teacher issues, visit the ISCA website at: www.isca.edu.au.
The following submissions are included:
1. ISCA submission to the House of Representatives Standing Committee on Education and Vocational Training:
Inquiry into Teacher Education (2005)
2. NCISA submission to The Review of Teaching and Teacher Education in relation to the discussion paper: Young
people, schools and innovation: towards an action plan for the schools sector (2003)
3. NCISA submission to The Review of Teaching and Teacher Education in relation to the discussion paper:
Strategies to attract and retain teachers of science, technology and mathematics (2002)
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The following bodies are responsible for the registration of teachers in their state or territory. They are also involved
in the development of professional standards, Codes of Ethics, and promotion of the teaching profession:
The Queensland College of Teachers: www.qct.edu.au
NSW Institute of Teachers: www.nswteachers.nsw.edu.au
Teacher Registration Board of the Northern Territory: www.trb.nt.gov.au
Teachers Registration Board of South Australia: www.trb.sa.edu.au
Teachers Registration Board, Tasmania: http://trb.tas.gov.au
Victorian Institute of Teaching: www.vit.vic.edu.au
Western Australian College of Teaching: www.wacot.wa.edu.au
Other related websites:
Education Act 2004, ACT: www.legislation.act.gov.au/a/2004-17/
Teaching Australia (formerly the National Institute for Quality Teaching and School Leadership):
www.teachingaustralia.edu.au
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Students with
special needs

Many students with a wide range of special needs – including the gifted and talented, those with
learning difﬁculties, disabilities, or behavioural problems – attend independent schools.
There are extra costs involved in meeting special needs, and this can be difﬁcult for independent
school communities.

Gifted and talented students
Independent schools aim to extend and enrich the education of all students. They are also well-known for their
development of gifted and talented students. Many have scholarship programmes for students who are gifted
academically, musically, in sport, or in the performing arts.
To meet the special needs of these students, independent schools adopt a number of strategies including
acceleration, extension programmes, and participation in university courses. Some state and territory Associations
of Independent Schools (AISs) offer specialist camps for students of member schools and the wider community.

Students with disabilities
Over the last decade there has been a trend to integrate students with disabilities into mainstream classrooms, in
recognition of the social and educational beneﬁts for all involved. This trend is reﬂected in the steadily increasing
numbers of such students enrolling in independent schools.
In 1995 independent schools had some 3,200 students with disabilities enrolled. By 2005 there were almost
9,000 students with disabilities enrolled in independent schools including independent Catholic schools. About
77 per cent of these students were enrolled in mainstream schools and 23 per cent were enrolled in special schools
which represents an increase of nearly 180 per cent over the decade. The proportion of these students with higher
level needs is also increasing.
Special schools provide alternative educational settings for students with high-level needs (see Diverse school
choices by parents across Australia, article on the Carter family, page 20). These schools may cater for students
with disabilities or disorders such as autism, as well as students who are at risk, do not ‘ﬁt’ into mainstream
schools, have behavioural difﬁculties, or are school ‘refusers’.
Some mainstream independent schools incorporate a unit on campus to cater for students with special needs
because of profound hearing loss, severe language disorders, social and emotional disorders, or intellectual
disabilities.

Special education teachers
Many independent schools employ specialist teachers to work with class teachers and parents to develop individual
learning programmes for students with learning difﬁculties and to assist class teachers develop strategies and
materials to meet the needs of such students. Some schools employ teacher aides to work with students in class,
or withdraw students from class to work with specialist teachers.
Some independent schools also teach English as a Second Language. These programmes are aimed at students of
non-English speaking background, including Indigenous students.
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Open-ended obligations on schools
There is a legal obligation on all schools to provide access to and meet the needs of students with disabilities. The
federal Disabilities Discrimination Act 1992 makes it unlawful for schools to discriminate against a person on
the grounds of disability, except in those circumstances where the enrolment of a student with disabilities would
impose an unjustiﬁable hardship on the school.
Unjustiﬁable hardship depends on the particular facts of each case and therefore independent schools face
uncertainty as to their precise legal obligations. The legislation and its associated education standards place openended obligations on schools. While this is aimed at prohibiting discrimination against students with disabilities,
it also potentially involves individual schools in very large resource costs for which there is currently limited
public funding.
Generally, students with disabilities in independent schools are eligible for signiﬁcantly less public funding for
their special education needs than their counterparts in government schools. The gap in general recurrent funding
can be over $20,000 per annum per student. Once students with disabilities enrol in independent schools they
may also lose free access to government services such as Brailling.
Because funding for students with disabilities does not follow the child, irrespective of the school they attend,
choice of school for these students is severely restricted. There is also serious concern about the impost on
individual families and school communities of costs that would otherwise be borne by the wider community.

Government funding inconsistent
Students with disabilities in independent schools are eligible for some funding from the federal government and
their state or territory government, although state government funding varies widely. Some state and territory
governments provide low levels of assistance while others make a more signiﬁcant contribution. This problem
is further compounded by inconsistency in the deﬁnition of disabilities that determines eligibility for funding
support between federal and state/territory programmes.
Students with disabilities in independent schools receive the same Australian Government general recurrent
funding as other students at their school (see Government funding of independent schools, page 29). In the
case of students attending special schools, this is 70 per cent of Average Government School Recurrent Costs
(AGSRC). For students enrolling in other schools it can be as little as 13.7 per cent of AGSRC. All students with
disabilities in non-government schools also receive a per capita strategic assistance grant of $743 per annum under
the Australian Government’s Literacy, Numeracy and Special Learning Needs Programme. This programme also
delivers targeted funding for students with disabilities that is allocated on a needs basis through AISs.

New moves to address special needs
The inequity of resourcing for students with disabilities has been detailed by the Independent Schools Council
of Australia (ISCA) and AISs in submissions to the 2002 Senate Inquiry into the Education of Students with
Disabilities and the 2003 Productivity Commission Inquiry into the Disability Discrimination Act, and in
representations to federal and state parliamentarians (links to these inquiries are listed below).
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There is recognition by governments that more must be done to address the needs of these students. At the state
level, the Queensland Government has moved to introduce a new ascertainment system for funding allocation to
address educational disadvantage that is based on educational need and not according to a deﬁned disability.

Nationally, two taskforces of the Ministerial Council on Education, Employment, Training and Youth Affairs
(MCEETYA) are considering matters relating to students with disabilities. The Performance Measurement and
Reporting Taskforce is developing a deﬁnition of students with disabilities for national reporting of comparable
educational outcomes. The Schools Resourcing Taskforce is investigating future resources required by schools to
meet their needs more effectively.
The Australian Government in the May 2006 Budget committed itself to looking at new and innovative ways of
assisting schools with the costs of educating students with disabilities, particularly schools in the non-government
sector which are struggling to cope with the signiﬁcant growth in the number of students with disabilities. Ways
to allow portability of funding for students with disabilities would support parental choice as it would provide
ﬂexibility regardless of which school the child attends.
For further information:

ISCA’s submissions to the Senate Inquiry into the Education of Students with Disabilities, May 2002 and
the Productivity Commission’s Inquiry into the Disability Discrimination Act, May 2003 are available at:
www.isca.edu.au Click through About ISCA/ISCA Submissions.
Further information on the inquiries can be found at:
www.aph.gov.au/Senate/committee/eet_ctte/completed_inquiries/2002-04/ed_students_withdisabilities/
index.htm (Senate inquiry) and: www.pc.gov.au/inquiry/dda/index.html (Productivity Commission
inquiry).
For information on special education in Victoria: www.ais.vic.edu.au/schools/gov-programs/special-education.htm
MCEETYA taskforces: www.mceetya.edu.au/
National Independent Special Schools Association: www.nissa.org.au/
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Students from rural
and remote areas

When people think of students in rural and remote areas of Australia, many think of boys and girls
travelling along dusty tracks to catch the bus to the ‘local’ school, the crackly sounds of the radio’s
School of the Air, or ‘going away’ to boarding school. Many families in rural and remote locations
rely on independent schools to provide schooling for their children.

The independent schools sector provides a signiﬁcant contribution to educating students from Australia’s rural
and remote areas, where the high costs of schooling provision pose a major challenge for governments and
parents. The sector does this in a number of ways. Many of the students from these areas attend boarding schools
in the state and territory capital cities or larger regional towns. Alternatively, they may board elsewhere, but
attend school as a day student. Others attend independent schools in their local areas, and some take up the
option of distance education.
Many people are surprised to learn that there are independent schools outside of the cities and larger regional
centres. While 69 per cent of independent schools in Australia are located in metropolitan areas, 28 per cent
are in provincial areas and 3 per cent are in remote areas. There are 31 independent schools with Indigenous
enrolments of more than 50 per cent.
Independent schools in provincial and remote locations assist in creating actual schooling choice for families in
these areas. They include for example Anglican, Lutheran, Christian, Montessori and Steiner schools, as well as
others. In some extremely remote areas, independent schools are the only available schooling for local Indigenous
children.

Students in boarding schools
The independent schools sector dominates boarding school provision in Australia, with some 155 boarding
schools and about 16,900 students (see Future directions for boarding schools, page 52).
Today’s social proﬁle of boarding school students is a surprise to some people. Boarders in independent schools
now represent a diverse group of students from a range of backgrounds, and often from a number of countries.
There are students from the cities, from regional and remote areas and those whose parents are living and working
overseas. Students board full-time, on a daily or weekly basis, or on an ‘as required’ basis, depending on their
individual circumstances. This wide range brings diversity of experience and culture into school communities as
a whole.

Indigenous students
There are more than 7,300 Indigenous students in the independent schools sector. Many of these students are in
rural or remote areas. This represents 5.4 per cent of the Indigenous student population.
There is substantial commitment and innovation towards meeting the speciﬁc educational needs of Indigenous
students across a range of settings and types of independent schools. Some students are within local independent
schools, others attend schools that provide special programmes for Indigenous students, some students attend
boarding schools, while others attend Indigenous schools or Indigenous community schools that cater exclusively
for Indigenous students. Some schools provide boarding scholarships.
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The majority of Indigenous students in the sector are located in Queensland (29 per cent), Western Australian (19
per cent), the Northern Territory (26 per cent), and New South Wales (15 per cent), where there are signiﬁcant
numbers of Indigenous students in metropolitan schools.
Schools and the state and territory Associations of Independent Schools (AISs) work together to provide a range
of programmes for Indigenous students. These include Australian Government and state/territory government
funded programmes which provide assistance to Indigenous students when starting school, and through additional
classroom support, tutor assistance, homework centres, teacher and principal networks, and other initiatives.
In Western Australia, Indigenous liaison ofﬁcers have been employed to provide direct support to Indigenous
students from rural and remote regions of Western Australia who are boarding at independent schools in Perth.
The Future Footprints project aims to facilitate the transition to school for these students and to adjust to life
away from home. The overarching goal is to improve the educational outcomes for Indigenous students and as a
result, enhance their opportunities after school.

Networks for support
The Independent Schools Council of Australia (ISCA) supports the
work of Rural Education Forum Australia (REFA), a group of national
organisations with an interest in education in rural and remote Australia.
REFA’s work is directed towards ensuring that quality education and
training outcomes are achieved in rural and remote areas, so that those
living in these communities can develop their full potential and participate
in the social, economic, political and cultural life of the nation.
ISCA also liaises with relevant parent bodies such as the Isolated
Children’s Parents Association (ICPA) and the Australian Parents Council
(APC) that are active in promoting quality education for all students and
between them represent parent groups of remote, rural, and metropolitan
students.
For further information:

The Aboriginal Independent Community Schools (AICS) website
provides information about the schools that make up this group, resources
available, and the AICS Support Unit: www.aics.wa.edu.au
Information about the Future Footprints project can be found in the
Education Issues area of the AISWA website: www.ais.wa.edu.au
The Rural Education Forum Australia (REFA) website provides information
about REFA, its members, current activities, events and news: www.refa.edu.au
The Isolated Children’s Parents Association (ICPA) is a national parent
body dedicated to ensuring that all geographically isolated students have
equality of access to an appropriate education: www.icpa.com.au
The Australian Parents Council, a national federation of organisations representing
parents of children in non-government schools: www.austparents.edu.au
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Future directions
for boarding schools

Boarding schools play a unique role in the provision of schooling for families in special circumstances,
such as those in Australia’s remote communities, or those living and working overseas. The vast
majority of these schools are independent.
Boarding students need a great deal more from their schools than most students – their schools
need to meet their personal, social, emotional and spiritual needs on a ‘round the clock’ basis
throughout the school year.
The extremely high level of responsibility and cost that this brings to schools raises the question
of whether there is a sustainable future for boarding schools. This was the topic of a major study
recently conducted by education marketing consultant, Rob Lawrence#. In this chapter, he
summarises the study’s key ﬁndings.

Survey parameters
Some 68 boarding schools across every state and territory in Australia participated in the study. This included a
comprehensive survey of boarding families.
More than 3,100 families responded to the survey, which represented a return rate of 51 per cent. Parents
were asked to complete many open-ended questions. The study was supported by an advisory panel of nine
principals.

Parent responses
The high response rate to the survey reﬂected the importance of boarding services for these parents. For many,
there is little choice but to board their children. Fifty-ﬁve per cent of those surveyed run a farm or property. They
are acutely aware that a quality secondary education underpins their children’s future success, and that boarding
helps alleviate the hardships of isolation in Australia’s rural and remote areas.
Consequently, whilst parents of boarding students are often reluctant to send their children away to school, 92
per cent of them would still choose boarding if making the decision again.
Most parents surveyed can also identify the beneﬁts of boarding school. The vast majority believe boarding
leads to a well-rounded, balanced person. They believe this is due to living in a more structured and disciplined
environment, and from having a sense of belonging within a community. Most parents also believe that boarding
helps teach children to be independent, self-reliant, tolerant and compassionate.
# Rob Lawrence specialises in education
marketing and works internationally
in this ﬁeld in the areas of education
brand strategies, feasibility research, and
evaluation of student surveys. The study
described in this article was sponsored
by his company, Prospect Research and
Marketing.
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Where parents have a choice of school, the school’s values play a signiﬁcant role in their decision. A school’s
academic credentials may ﬁgure prominently, however parents attach equal importance to both the management
and leadership of the boarding house, and the relative importance of both boarders and the boarding house
within the wider school community.
They also look to tangible measures of a school’s commitment, including academic support provided to boarders
during study time, full-time boarding house staff, access to facilities, and after hours activities and events.

Parents expect schools to understand the needs of young people. This includes respecting their need for privacy,
access to technology, and ensuring that the boarding house has properly trained staff. Nothing frustrates students
and parents more than closed facilities, temporary or co-opted staff, weekend boredom, inadequate access to
telephone and e-mail facilities, and – the most frequently mentioned point of all – poor food choice and dietary
balance.

Boarding school sustainability
Forty-seven per cent of the parents surveyed receive some form of support to pay school fees. Without this
support, both parents and the boarding schools would be signiﬁcantly ﬁnancially affected. Given the high
number of farming families that use boarding schools, ill-fortune such as drought and disease leaves these parents
and their children’s schools vulnerable. More than one-third of boarding families stated that school fees are a
critical factor in their selection of school, and they needed to know all the associated costs of schooling, not just
the tuition and boarding fees.
A relatively small number of those surveyed had a family history of boarding. About 20 per cent had at least one
parent attend the same school as their children, and 59 per cent of parents boarded during their senior school
years.
There was strong evidence to suggest that boarding schools may grow in appeal. Many parents expressed the
view that boarding schools provide some form of protection from outside inﬂuences, thanks to their structured,
supervised and disciplined environments. Cocurricula activities give children additional interests, and the sense
of community at boarding schools helps to develop individual responsibility. Many families value this aspect of
schooling.

Need for change
The survey results clearly indicated that there is a future for boarding schools in Australia, but schools will need
to adapt in order to meet the needs of future generations of families.
In summary, the survey concluded that boarding schools needed to address the following issues:
• Boarding houses should be managed and supported by ‘professional’ boarding house staff. Such staff must understand
the needs of young people and provide proper leadership and support.
• Schools need to demonstrate their commitment to boarding as an integral part of the school community,
not as an adjunct activity. Whole of school planning must embrace the boarding function and
pro-actively respond to the difﬁculties and challenges experienced by boarding students.
• Boarding houses needs to be student conducive. Families seek privacy, dedicated study and recreational
areas, good technology access, and a reasonable degree of comfort, such as air conditioning.
• Schools must include and engage with boarding families. This includes allowing for the 'tyranny of
distance' when planning events, offering parents and children easy access to each other, providing regular
feedback through a process of consultation and dialogue, and ensuring that boarding staff have an overt
presence when parents are on campus.
• In the age of communications, parents expect to be able to access their children by phone or on-line.

53

• Schools should recognise that the boarding house is also the students’ home. Parental concerns included:
closure of the boarding house during the day; inadequate weekend activities and supervision; and the lack
of after hours access to such resources as computing laboratories and libraries.
• Impressions say much about the quality and reputation of a school, including the demeanour of students,
their perceptions of the management and leadership of the boarding house, the sense of community and
how the boarding house is perceived and sits within the wider context of the school.

For further information:

Prospect Research and Marketing: www.research.com.au
The Australian Residential Schools’ Association: www.tarsa.edu.au
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Curriculum initiatives

A number of independent schools excel in programmes for particular aspects of schooling and
in so doing, provide leadership and innovation within the schools sector. Approaches to boys’
education, middle schooling and vocational and technical education (VTE) are just three examples
of this strength within the independent schools sector.

Boys’ education
While Australian students perform well by international standards, research has revealed an increasing gap in the
educational achievement of girls and boys. Boys have higher rates of school exclusion than girls, lower levels of
school engagement and lower levels of participation in higher education.
The Australian Government has committed almost $27 million for the period 2005-08 to improve the
educational and social outcomes for boys through projects such as the Boys’ Education Lighthouse Schools and
Success for Boys. Independent schools have continued to demonstrate their leadership in boys’ education through
participation in these and other projects. Some schools are coordinating information networks and professional
development for teachers in boys’ education.
The independent schools sector has signiﬁcant breadth of expertise and experience in the provision of genderspeciﬁc schooling for students. Although 87 per cent of independent schools are coeducational, a signiﬁcant
number of students in the sector attend boys-only schools. In 2005, 12 per cent were in boys-only schools, 14
per cent were in girls-only schools, and 74 per cent were in coeducational schools.
Individual independent schools are also initiating within-school innovations to address the speciﬁc needs of
boys, both through curriculum and pastoral care programmes. Some coeducational schools are providing parallel
classes for boys in speciﬁc subject areas such as maths, science and English. Other schools are taking a ‘rich task’
or differentiated curriculum approach to engage boys, especially at upper primary and junior secondary levels.
Other strategies to ease the transition of boys into secondary schooling include ‘no homework’ policies. There has
also been a rapid growth in the provision of vocational education and training courses in independent schools to
promote retention of boys through to matriculation.
Pastoral care initiatives include mentoring through student ‘home’ groups that are organised across year groups
rather than drawing on students from one year level only, leadership and ‘boys into men’ programmes, and the
engagement of parents in research projects on boys’ education and student mentoring.
For further information:

Department of Education, Science and Training (DEST) boys’ education main page:
www.dest.gov.au/sectors/school education/policy initiatives_reviews/key_issues/boys_education/
DEST boys’ education research and website links page: www.dest.gov.au/sectors/school_education/policy_
initiatives_reviews/key_issues/boys education/boys_education_research_and_websites.htm
Australian Government Success for Boys initiative: www.successforboys.edu.au/
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Middle schooling
In its broadest sense, middle schooling refers to a targeted approach to meet the educational needs of students in
early adolescence. The increasing interest in middle schooling reﬂects an awareness that the traditional division
of schooling into primary and secondary levels does not necessarily match the developmental stages of young
people.
Fifty-eight per cent of independent schools offer both primary and secondary level schooling and it is not
surprising that the sector has shown a particular interest in drawing on middle schooling philosophies and
practices to achieve the best outcomes for students. One independent school in Queensland has been operating
a middle school for more than 20 years, and many independent schools are considered ‘showcase’ schools for
middle schooling.
Independent schools have adopted diverse approaches to middle schooling. Some schools have responded
structurally, for example by creating a ‘school within a school’, with a dedicated building or buildings for students
in Years 4 or 5 to 8 and specially trained staff. Other schools have adopted middle schooling practices such as a
differentiated curriculum or rich task approach for Years 7 and 8.
Other typical middle school practices that have been taken up by independent schools include a focus on
transition arrangements for primary students, the pedagogical orientations of teachers or pastoral care support
for students. Some schools have grouped subject areas such as the humanities or science, mathematics and
technology to reduce the number of teachers and class changes that students face in Years 7 and 8.
Many independent schools have been supported in curriculum development for middle schooling by Australian
Government funding or projects targeted at improving the literacy and numeracy achievement of students in
the middle years.
For further information:

Middle Years of Schooling Association: www.mysa.org.au
Middle Schooling Association of Western Australia: www.msawa.asn.au
Victorian Department of Education Middle Years of Schooling information site: www.sofweb.vic.edu.au/mys/
Australian Curriculum Studies Association: www.acsa.edu.au
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Vocational and technical education
Vocational and technical education (VTE) programmes – previously known as vocational education and training
(VET) – in schools offer alternative education through teaching a variety of skills and providing for the aspirations
of a broad range of students. They also assist in the retention of students to matriculation. Student participation
in vocational and technical education programmes has grown substantially in the sector since the late 1990s.
According to the 2004 Annual National Report on Schooling in Australia, more than 50 per cent of independent
schools offered VTE courses to their secondary students in over 40 industry areas. The most common areas
offered were tourism and hospitality, information technology, and business services. More unusual courses
included aquaculture, real estate, aviation studies and electro-technology. The VTE programmes were usually
delivered through school-based new apprenticeships, TAFE courses and work placements.
Schools need to deliver high quality and sustainable programmes so that students gain positive experiences
from their participation. They have identiﬁed teacher training – including industry placements – and industry
participation as important factors in the delivery of quality VTE programmes in schools.
In 2004, there were 20,091 independent school students enrolled in the Australian Government’s VET in Schools
programmes, which represents a 10.7 per cent increase compared to 2003. Students in the sector represented 9.5
per cent of all Australian students enrolled in VET in Schools programmes in 2004. This participation level was
an increase of 300 per cent since 1997, and reﬂects funding assistance to the sector from Australian Government
agencies as well as a commitment by schools to offer these programmes.
It is difﬁcult to predict how the establishment of the new Australian Technical Colleges will affect independent
school enrolments. However, the establishment of new colleges, enhancement of existing course offerings, and
re-enrolment of students who have already left school suggests that, while there may be a shift in enrolments,
these may not necessarily be to institutions outside the sector.

VET in Schools enrolments, 1997-2004
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For further information:

The Department of Education, Science and Training (DEST) website provides information on vocational
learning, VTE in schools, school-based new apprenticeships and structured workplace learning:
www.dest.gov.au/sectors/school_education
The following section of the DEST website provides information on federal initiatives and policies, and links
to related websites: www.dest.gov.au/sectors/training_skills/
The following section of the DEST website provides information previously found on the ANTA website, prior
to it becoming part of DEST on 1 July 2005.
www.dest.gov.au/sectors/training_skills/policy_issues_reviews/key_issues/nts/default.htm
Access to the annual National Reports on Schooling in Australia from 2000 is available on this website:
www.mceetya.edu.au/mceetya/anr/
The Australian Technical Colleges have been established to provide high quality tuition in both academic
and vocational education for students in Years 11 and 12. The aim is to locate these colleges in regions with
skills needs and a high youth population, and where they can be supported by a signiﬁcant industry base:
www.australiantechnicalcolleges.gov.au
Curriculum Corporation was established to assist education systems in improving student learning
outcomes and is a major provider and publisher of high quality print and digital curriculum products:
www.curriculum.edu.au
The National Centre for Vocational Education Research provides vocational education and training research and
statistics: www.ncver.edu.au
The Myfuture website provides information about career planning and education and training options:
www.myfuture.edu.au
The following links connect to TAFE or vocational education websites in each state and territory:
www.tafensw.edu.au
www.tafe.qld.gov.au
www.tafe.tas.edu.au
www.tafe.wa.gov.au
www.tafe.vic.gov.au
www.tafe.sa.edu.au
www.cit.act.edu.au
www.vet.nt.gov.au
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Information and
communications technology

Information and communications technology (ICT) is changing the way in which we work and play.
It is also changing the way in which we learn, with ICT rapidly becoming integral to classroom
practice. Traditionally seen as an individual subject to be studied, ICT is now recognised as a tool
to facilitate teaching and learning across the curriculum.

Many independent schools have developed initiatives to enhance student outcomes through use of ICT in the
classroom. These include laptop/notebook programmes, music technology courses, construction and programming
of computers by students, and extra-curricular activities such as robotics clubs. Communication within school
communities has been enhanced through online school newsletters and advice, access to information and class
programmes through the school website, and use of online programmes that students can access from home.
Teachers are changing the way they operate in response to ICT developments. In addition to using ICT for
research, they are increasingly using digital material in the classroom, and using ICT to collaborate with teachers
and students within and beyond the school, and for professional development (PD) activities.
Some more technologically savvy teachers are developing their own web pages, tracking the travels of students
and adventurers, developing audio and video material, and using ICT for a host of other activities. Such is the
expertise within some independent schools that teachers from around the world are contacting our teachers for
advice and exchange of ideas.
Primary and secondary schools tend to adopt different approaches to teaching ICT. The 2004 Annual National
Report on Schooling showed that half of the schools with primary students based their ICT curriculum on
the relevant state or territory syllabus, or on commercially available programmes. Few of these schools used
material from their jurisdiction authority. Seventy-ﬁve per cent of schools with secondary students, however,
offered an identiﬁable course in ICT. Word processing was the most frequently provided course, followed closely
by internet usage, multimedia, spreadsheets, and design and publishing. Databases and web design were also
common courses offered by schools.
Assessment of ICT occurs through a variety of strategies, the more common of which include teacher observation,
student productions, participation, and folios and assignments. Tests and examinations are used in approximately
50 per cent of schools.

High cost of ICT for independent schools
The extent to which schools can engage with online learning depends on their ICT capabilities and their access to
the internet. ICT is greatly increasing the cost of schooling and this is a particular challenge for the independent
schools sector, which must meet these costs from private sources. While some schools are able to support leading
edge programmes, others are relying on second-hand computers sourced through the Australian Government’s
Computer Technologies for Schools Programme.
Research by the Independent Schools Council of Australia (ISCA) in 2005 showed that just under half of
independent schools represented had internet connections of 1 Mbps or faster, however about one third of
schools did not have broadband, and many still used dial-up connections. The research also showed that primary
schools were about three times more likely to be without broadband than secondary or combined schools.
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School-wide online capabilities are becoming increasingly important as initiatives such as EdNA and The
Le@rning Federation gain momentum, and online testing and reporting become a reality. Access to broadband
and associated technology, and curriculum and professional development are particular issues for independent
schools.
The Associations of Independent Schools (AISs) are supporting schools in their capability assessments and
planning. Some large projects have been undertaken by the Association of Independent Schools of Western
Australia (AISWA) and The Association of Independent Schools of New South Wales Ltd (AISNSW).
AISWA has developed AISWAlearningnet, an online environment for schools where teachers and students
work collaboratively and contribute to the development and sharing of online teaching and learning resources.
AISNSW offers StudentNet, an online learning community, access to a content management portal and ISONet,
a managed network offering access to high quality broadband data services and essential internet resources, as
well as the beneﬁts of aggregated demand.
Managed networks could form the basis of a collaborative network across the sector and indeed, may eventually
link to the Australian Education Digital Network (AEDN) which is currently being developed. AEDN should
provide education networks with access to resources from public institutions such as art galleries, museums and
libraries, and allow online collaboration on a global scale.
ISCA believes that a strategic approach to the provision of this essential infrastructure is essential so that schools
within the sector are able to take full advantage of ICT at reasonable cost.
For further information:

The following website provides information and advice on the Computer Technologies for Schools (CTFS)
project: www.ctfs.edna.edu.au
EdNA Online aims to support and promote the beneﬁts of the internet for learning, education and training in
Australia: www.edna.edu.au
The Le@rning Federation is a project that employs emerging technologies to produce online curriculum content:
www.thelearningfederation.edu.au
AISWAlearningnet is a gateway that allows access to and sharing of online learning and teaching resources:
www.aiswalearningnet.wa.edu.au
StudentNet is an online learning community providing access to a range of quality online resources:
www.portals.studentnet.edu.au/studentnet/
ISONet is a Wide Area Network which provides independent schools with access to high quality broadband data
services and essential Internet resources: www.isonet.edu.au
The following webpage provides some background information on the Australian Research and Education
Network (AREN). AREN will provide the infrastructure for the Australian Education Digital Network:
www.dest.gov.au/sectors/research_sector/programmes_funding/programme_categories/key_research_
priorities/australian_research_and_education_network/
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Overseas students

Australia plays an increasingly signiﬁcant role in the international education industry and is the third
most popular English-speaking country in which to study, behind the United States of America and
the United Kingdom.
Schools play a role in the industry – estimated to be the nation’s third largest export industry, worth
$4 billion.
The decade 1994-2004 witnessed an overall growth of 119 per cent in the number of overseas
students studying in Australian schools. But in 2005 pressures on this growth became evident,
with fewer overseas students studying in our schools.

While the vast majority of overseas students come to Australia for their tertiary education, a signiﬁcant number
have been enrolling at Australian secondary schools as preparation for higher studies in Australia. In particular,
independent schools have been attracting many of these students.
In 2005 the schools sector accounted for 7.4 per cent of the 344,815 overseas students studying in Australia.
Independent schools had more than 9,600 overseas students, a 3.2 per cent decrease over the previous year. There
were nearly 9,500 overseas students enrolled in government and Catholic schools in 2005.
Most overseas students in independent schools are in the secondary years, with senior secondary accounting
for the majority of these enrolments. Overall, 90 per cent of overseas students in independent schools are in
secondary schooling, and 10 per cent in primary.
The independent schools sector, together with the Australian schools sector as a whole, is concerned about the
recent drop in recruitment of international students to Australian schools.
It is believed that the drop in overseas students is due to a number of factors. Firstly, Australia has become more
expensive as a place to study, relative to other countries. This is due to increasing school costs, and increases in
the value of the Australian dollar.
There has also been an increase in the quantity and quality of local education provision in traditional source
countries, including the provision of Australian curriculum. Some Australian institutions are now exporting
education off-shore, as are several traditional source countries themselves in Australia’s region. There is also
increased pressure from competitor countries such as New Zealand, Canada, the United Kingdom and the
United States of America.
Nonetheless, Australia’s education system is well regarded, and the assurance of its quality, underpinned by
the Qualiﬁcations Framework, ensures that Australia remains an attractive study destination. Students choose
Australia not only for its quality of education but also for its diversity of educational and cultural experiences, the
integrity of its qualiﬁcations, and its reputation for a safe and friendly environment.
The Independent Schools Council of Australia (ISCA) represents independent schools on national policy matters
including the Student Visa Programme and the ESOS Act (Educational Services for Overseas Students). As such, it
actively seeks to address concerns about enrolment of overseas students in independent schools.
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On international education matters, ISCA works with the Department of Education, Science and Training
(DEST) – particularly the department’s international division, Australian Education International (AEI), and
the Department of Immigration and Multicultural Affairs (DIMA). This includes regular whole of industry
meetings with DEST and DIMA.
ISCA has also made several submissions regarding the evaluation of the ESOS Act and other overseas student
issues. (These are available on the ISCA website). AEI is developing a Schools Sector Strategy to set directions for
the schools sector as a whole. The independent schools sector is actively engaged in this work.

Overseas students in Australian schools: Top 10 countries of origin, 2005
Nationality

Number of enrolments

Percentage of total enrolments

10,748

42.1

Korea (Republic of )

4,553

17.8

Hong Kong

1,780

7.0

Japan

1,611

6.3

Thailand

808

3.2

Viet Nam

807

3.2

Malaysia

799

3.1

Indonesia

795

3.1

Taiwan

613

2.4

Germany

605

2.4

China

Source: AEI Enrolment Data

Chinese students form by far the largest national group of overseas students studying in Australian schools,
accounting for more than 42 per cent of all school enrolments. Most overseas students are enrolled in New
South Wales schools, with 32.7 per cent of total school sector enrolments, followed by Victorian schools (29.4
per cent) and Queensland schools (17 per cent). Enrolment shares in other states and territories are as follows:
South Australia 7.7 per cent; Western Australia 8.7 per cent; ACT, 2.3 per cent; Tasmania 1.7 per cent; Northern
Territory 0.5 per cent.
For further information:

Study in Australia (AEI): www.studyinaustralia.gov.au
AEI: www.aei.dest.gov.au
DIMA: www.immi.gov.au
IDP Education Australia: www.idp.com
Austrade: www.austrade.gov.au
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Enrolment trends in independent
schools: past and future

As a result of Australia’s declining birth-rate, growth in the independent schools sector will continue,
but at a slower rate over the period to 2010. Projections by the Australian Bureau of Statistics
indicate that the Australian school population as a whole will start to decline from 2008. This
contraction will be in contrast to the past decade, which witnessed stronger growth of independent
schools.

In fact, rates of enrolment growth have already started to slow, with a slight drop in the growth rate of the
independent schools sector in the last two years.
As growth in the school population slows, and then declines, it is projected that by 2010 the sector’s enrolment
growth rate will be 1.7 per cent, with an annual average growth rate over the period 2005-10 of 2.3 per cent.
Despite this trend, it is projected that there could be an increase in the sector’s share of total school enrolments in
2010 to about 16.6 per cent, compared to 14.3 per cent in 2005 (this ﬁgure includes enrolments at independent
Catholic schools).
The Independent Schools Council of Australia expects the decline in total school population will increase
competitive pressures between schools and school sectors. However, a number of factors will inﬂuence how this is
experienced and managed, including local community support for particular afﬁliations of schools, the education
policies of governments, regional patterns of growth or decline in population, and economic conditions.

Projected enrolment share, 2005-10
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*Includes independent Catholic schools.

Growth amongst independent schools: 1996-2005
Looking back, the average annual enrolment growth in the independent schools sector in full-time enrolments
(excluding independent Catholic schools) from 1996-2005 was a robust 3.8 per cent. This growth occurred in
all states and territories, with the strongest rates of growth in Western Australia (5.3 per cent), Northern Territory
(4.5), New South Wales (4.4 per cent) and Queensland (4.1 per cent).
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In some previous periods the sector experienced even greater average annual enrolment growth – from 1985-90
the annual growth rate was 4.6 per cent, and from 1980-85 it was 7 per cent. From 1990-96, however, it had a
lower annual growth rate of 2.5 per cent.
In the last decade smaller schools – deﬁned as having fewer than 250 students – experienced the highest rates of
enrolment growth in the period. The average annual rate of growth for such schools was around 6.7 per cent,
with the increase in enrolments at these schools contributing about 20 per cent of the sector’s total growth.
The larger schools, with more than 1,000 students, experienced an average annual rate of enrolment growth of
around 1.6 per cent, contributing about 18 per cent of the total growth.

Growth in independent schools sector enrolments by state, 1996-2005 (full-time enrolments)
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Growth by afﬁliation
As a whole, Anglican schools are the largest grouping in the sector and, in 2005, they account for 26 per cent of
all enrolments. The group’s average annual rate of enrolment growth from 1996 was about 3.5 per cent.
Christian schools – an Australian Government category that does not correspond to membership of Christian
school organisations – account for 9 per cent of all sector enrolments, and had an average annual rate of growth
of around 4.7 per cent.
Lutheran schools account for over 6 per cent of all sector enrolments and experienced growth averaging 4.3 per
cent annually.
Although enrolments in Islamic schools achieved the fastest rate of growth of all school groupings, at about 14.5
per cent annually, their student number is relatively small, accounting for only 3 per cent of total independent
school enrolments.
While there was movement of a number of schools from the independent to the Catholic sector during this period,
independent Catholic schools accounted for 10 per cent of the independent sector’s enrolments in 2005.

�������
For
further information:
Australian Bureau of Statistics: www.abs.gov.au
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Department of Education, Science and Training: www.dest.gov.au
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Afﬁliations of independent schools
85% of all independent schools have a religious afﬁliation.
Afﬁliation

Schools

Students

% of Students

Anglican

150

125,837

25.7

Nondenominational

175

62,597

12.8

Roman Catholic

73

50,532

10.3

Uniting Church

43

46,184

9.4

Christian Schools

125

43,351

8.9

Lutheran

82

30,971

6.3

Interdenominational

28

17,313

3.5

Baptist

42

15,665

3.2

Islamic

29

14,415

2.9

Seventh Day Adventist

56

9,686

2.0

Presbyterian

14

9,308

1.9

Jewish

19

9,191

1.9

Steiner

45

7,135

1.5

Assemblies of God

15

5,894

1.2

Pentecostal

18

5,891

1.2

8

4,258

0.9

Brethren

10

3,828

0.8

Montessori

35

3,431

0.7

Other Catholic

7

3,304

0.7

Other Orthodox

6

1,934

0.4

Society of Friends (Quaker)

1

1,188

0.2

Churches of Christ

2

715

0.1

Ananda Marga

3

212

< 0.1

Hare Krishna

1

51

< 0.1

Other religious afﬁliation

6

1,910

0.4

83

14,021

2.9

Greek Orthodox

Other*

*Other includes special schools, international schools, Indigenous schools, and community schools.
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Structure of the independent
schools sector

The independent schools sector contains the following key groups of organisations:

The schools
Independent schools are not-for-proﬁt institutions that are set up and governed independently on an individualschool basis. Boards of governors or committees of management are the key decision-making bodies for most
independent schools and are responsible for issues such as the school’s educational provision, current and future
development, and stafﬁng.

Associations of Independent Schools
Almost all independent schools in most states and in both territories choose to become members of their
Association of Independent Schools (AIS). AISs provide a range of services to member schools. In addition to
representing the views of the independent schools sector at a state and territory level, they administer funding
provided by the Australian Government on a range of targeted programmes, as well as providing professional
development, advice and information. Many AISs also offer industrial relations services.

School systems
Some schools with common aims, religious afﬁliations and/or educational philosophies also belong to systems
within the sector. This means that some operational functions are carried out by the system on behalf of all
schools within the system. Individual schools may choose to be both members of a system and their state or
territory AIS.

Independent Schools Council of Australia
The Independent Schools Council of Australia (ISCA) is the peak national body representing the independent
schools sector. ISCA’s board of management comprises a chairman and eight members, each representing a state
or territory AIS. ISCA’s major role is to bring the unique needs of the sector as a whole to the attention of the
Australian Government and to represent the sector on national issues.

ISCA National Consultative Group
As the peak body for independent schooling in Australia, ISCA also consults with representatives of the sector’s
various national school organisations through the ISCA National Consultative Group. The Australian Parents
Council (APC)** is also part of this consultative group.
The group meets twice a year to discuss issues of national signiﬁcance and to share information. These meetings
provide an opportunity to strengthen relationships across the sector and create a greater understanding of the
different ways in which schooling issues have an impact on the various school groups.

** The APC is the peak body for state
and territory organisations of parents of
non-government schools students.
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ISCA also communicates regularly with these school groups on an informal basis to keep them informed of
current activity, to seek feedback and advice, and to provide support. These activities aim to strengthen the voice
of the independent sector through a united approach, while recognising and respecting the diversity within the
sector.

Key contacts in the sector
INDEPENDENT SCHOOLS COUNCIL OF AUSTRALIA (ISCA)
Mr Bill Daniels
Executive Director
12 Thesiger Court
DEAKIN ACT 2600
(PO Box 324, DEAKIN WEST ACT 2600)

STATE AND TERRITORY
ASSOCIATIONS OF
INDEPENDENT SCHOOLS (AISs)
Association of Independent Schools of
the ACT Inc (AISACT)
Mr Graham Willard
Executive Director
12 Thesiger Court
Deakin ACT 2600
(PO Box 225, DEAKIN WEST, ACT 2600)
Phone: (02) 6162 0834
Fax: (02) 6162 0837
Email: aisact@ais.act.edu.au
Website: www.ais.act.edu.au

The Association of Independent Schools
of New South Wales Ltd (AISNSW)
Dr Geoff Newcombe
Executive Director
Level 4, 99 York Street
SYDNEY NSW 2000
Phone: (02) 9299 2845
Fax: (02) 9290 2274
Email: aisnsw@aisnsw.edu.au
Website: www.aisnsw.edu.au

Association of Independent Schools of
the Northern Territory Inc (AISNT)
Ms Kath Phelan, AM
Executive Director
5th Floor, Darwin Central
21 Knuckey Street
DARWIN NT 0800
(GPO Box 2085, DARWIN NT 0801)
Phone: (08) 8981 8668
Fax: (08) 8941 3061
Email: admin@aisnt.asn.au
Website : www.aisnt.asn.au

Phone: (02) 6282 3488
Fax: (02) 6285 2926
Email: isca@isca.edu.au
Website: www.isca.edu.au

Independent Schools Queensland (ISQ)
Dr John Roulston
Executive Director
1st Floor, 96 Warren Street
SPRING HILL QLD 4000
(PO Box 957, SPRING HILL QLD 4004)
Phone: (07) 3228 1515
Fax: (07) 3228 1575
Email: ofﬁce@aisq.qld.edu.au
Website: www.aisq.qld.edu.au

Association of Independent Schools of
South Australia (AISSA)
Mr Garry Le Duff
Executive Director
301 Unley Road
MALVERN SA 5061
Phone: (08) 8179 1400
Fax: (08) 8373 1116
Email: ofﬁce@ais.sa.edu.au
Website: www.ais.sa.edu.au

The Association of Independent Schools
of Tasmania (AIST)

Association of Independent Schools of
Victoria Inc (AISV)
Ms Michelle Green
Chief Executive
20 Garden Street
SOUTH YARRA VIC 3141
(PO Box 2138, PRAHRAN VIC 3181)
Phone: (03) 9825 7200
Fax: (03) 9826 6066
Email: aisv@ais.vic.edu.au
Website: www.ais.vic.edu.au

Association of Independent Schools of
Western Australia Inc (AISWA)
Mrs Audrey Jackson
Executive Director
3/41 Walters Drive
OSBORNE PARK WA 6017
(PO Box 1817, OSBORNE PARK WA
DC6916)
Phone: (08) 9441 1600
Fax: (08) 9244 2786
Email: admin@ais.wa.edu.au
Website: www.ais.wa.edu.au

Mr Tony Crehan
Executive Director
Level 3, Galleria Building
33 Salamanca Place
HOBART TAS 7000
(PO Box 616, SANDY BAY TAS 7006)
Phone: (03) 6224 0125
Fax: (03) 6224 0174
Email: aist@tassie.net.au
Website: www.aist.tas.edu.au
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ISCA NATIONAL CONSULTATIVE GROUP

Australian Parents Council

Adventist Schools Australia

Mr Ian Dalton
Executive Director

Dr John Hammond
National Director
PO Box 4368
RINGWOOD VIC 3134
Phone: (03) 9871 7518
Fax: (03) 9870 7715
Mobile: 0414 554 500
Email: schools@adventist.edu.au

Australian Anglican Schools Network
Mrs Peta Smith
Executive Director
GPO Box 421
BRISBANE QLD 4001
Phone: (07) 3839 0882
Fax: (07) 3839 0879
Mobile: 0419 725 174
Email: ofﬁce@aso.qld.edu.au
Website: www.aso.qld.edu.au

Australian Associations of Christian Schools
Mr Robert Johnston
Executive Ofﬁcer
160 Macquarie Road
SPRINGWOOD NSW 2777
(PO Box 252, SPRINGWOOD NSW 2777)
Phone: 02 4751 9815
Fax: 02 4751 9865
Mobile: 0413 368 723
Email: info@aacs.net.au

PO Box 5011
LAUNCESTON TAS 7250
Phone: 03 6334 8886
Fax: 03 6334 8862
Email: director@austparents.edu.au
Website: www.austparents.edu.au

Christian Parent Controlled Schools Ltd
Ms Carolyn Kelshaw
Executive Ofﬁcer
PO Box 7000
BLACKTOWN NSW 2148
Phone: (02) 9671 3311
Fax: (02) 9671 5968
Email: cpcs@cpcs.edu.au
Website: www.cpcs.edu.au

Christian Schools Australia
Mr Stephen O’Doherty
Chief Executive Ofﬁcer
PO Box 403
NORTH RYDE NSW BC 1670
Phone: (02) 9887 4099 (National Ofﬁce)
Phone: (02) 9887 1699 (NSW/ACT Ofﬁce)
Fax: (02) 9887 4928
Email: csa@christianschools.edu.au
Website: www.christianschools.edu.au

Greek Orthodox Schools
Ms Christina Tsaconas
c/o: St Spyridon Parish
PO Box 55
KINGSFORD NSW 2032
Phone: (02) 9313 6890
Fax: (02) 9662 2476
Email: admin@stspyridon.org.au
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Islamic Schools
Mr Omar Hallak
Islamic Schools of Victoria
c/- Werribee College
201 Sayers Road
HOPPERS CROSSING VIC 3029
Phone: (03) 9369 6010
Fax: (03) 9369 2276
Email: admin@wicv.org

Jewish Day Schools

National Independent Special
Schools Association
Ms Julie Shylan
c/- The Alice Betteridge School
Private Bag 29
PARRAMATTA NSW 2124
Phone: (02) 9872 0291
Fax: (02) 9872 7981
Email: julie.shylan@ridbc.org.au
Website: www.nissa.org.au

Mr Ivan Port
Executive Director

National Network of Anglican
Systemic Schools

PO Box 938
PYMBLE BC NSW 2073
Phone: (02) 9488 9171 or (02) 9488 7788
Fax: (02) 9449 1861
Mobile: 0412 280 636
Email: ivanport@bigpond.com

Mr. John Lambert
17 Florabella Street
WARRIMOO NSW 2774
Phone: (02) 4753 6028
Fax: (02) 4753 6545
Email: jlambert@pnc.com.au

Lutheran Education Australia

Rudolf Steiner Schools

Dr Adrienne Jericho
Executive Director

Mrs Rosemary Gentle

197 Archer Street
NORTH ADELAIDE SA 5006
Phone: (08) 8267 7318
Fax: (08) 8267 7320
Mobile: 0407 228 142
Email: lea@lca.org.au
Website: www.lca.org.au/schools/schools.html

Montessori Association of Australia
Ms Leanne Tarran
Chair
PO Box 3131
NORTH TURRAMURRA NSW 2074
Phone: (02) 9440 5777
Email: maa@montessori.edu.au

PO Box 111
ROBERTSON NSW 2577
Phone: (02) 4885 1070
Fax: (02) 4885 2555
Mobile: 0408 231 833
Email: rssa@bigpond.com

Uniting Education
Rev Mark Hillis
National Director
PO Box A2266
SYDNEY SOUTH NSW 1235
Phone: (02) 8267 4231
Fax: (02) 8267 4222
Email: Markh@nat.uca.org.au
Website: www.unitinged.org.au
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Registered independent
schools
This list of registered independent schools is sourced from the August 2005 census of
non-government schools undertaken by the Commonwealth Department of Education, Science
and Training. It also includes some updates from Associations of Independent Schools. The list
includes independent Catholic schools. Schools that did not complete a census form in 2005 are
not on the list, and school names may differ from those commonly used.

Australian Capital Territory

Australian International High School

Central Coast Adventist School

Blue Gum Community School

Australian International Performing Arts High School

Central Coast Grammar School

Brindabella Christian College

Australian Islamic College of Sydney

Central Coast Rudolf Steiner School

Burgmann Anglican School

Autism Spectrum Australia - Central Coast School

Charlton Christian College

Canberra Christian School

Avondale School

Chevalier College

Canberra Girls’ Grammar School

Bankstown Grammar School

Christadelphian Heritage College, Cooranbong

Canberra Grammar School

Barker College

Christadelphian Heritage College, Sydney

Canberra Montessori School

Barrenjoey Montessori School

Christian Brothers High School

Covenant College

Bathurst Christian College

Christian Community High School

Daramalan College

Bega Valley Christian College

Chrysalis Steiner School

Emmaus Christian School

Bellhaven Special School

Claremont College

Islamic School of Canberra

Belmont Christian College

Clarence Valley Anglican School

Marist College Canberra

Berne Education Centre

Coffs Harbour Bible Church School

Orana School

Berowra Christian Community School

Coffs Harbour Christian Community School

Radford College

Bethel Christian School

Condell Park Christian School

St Edmund’s College

Bethel Learning Centre

Coogee Boys Preparatory School

The Galilee School

Bhaktivedanta Swami Gurukula

Covenant Christian School

Trinity Christian School

Biala Special School

Coverdale Christian School

Bishop Druitt College

Cranbrook School

Bishop Tyrrell Anglican College

Currambena School

Abbotsleigh

Blacktown Youth College

D.A.L.E. Christian School

Adventist Primary School Toronto

Blue Hills College

Danebank - An Anglican School for Girls

Aetaomah School

Blue Mountains Christian School

Deniliquin Christian School

AICL International Grammar School

Blue Mountains Grammar School

Dubbo Christian School

AIM Senior Secondary College

Blue Mountains Steiner School

Dunmore Lang Christian School

Al Amanah College

Bob Hughes Christian School

East Sydney Community High School

Al Faisal College

Border Christian College

Edmund Rice College

Al Noori Muslim School

Bowral Rudolf Steiner School

Elonera Montessori School

Al Sadiq College

Brigidine College

Elouera Special School

Al Zahra College

Broughton Anglican College

Emanuel School

ALESCO Learning Centre

Burrabadine Christian Community School

Emmanuel Anglican College

Alexander Primary School

Byron Community Primary School

Essington Christian Academy

All Saints College

Calvary Chapel Christian School

Eurobodalla Christian Community School

All Saints Greek Orthodox Grammar School

Cape Byron Steiner School

Evergreen Montessori School

Allowera Christian School

Carinya Christian School, Tamworth

Fern Valley Montessori Primary School

American International School

Carinya Christian School, Gunnedah

Forestville Montessori School

Arden Anglican School

Casino Christian Community School

Frensham

Arkana College

Castle Hill Adventist School

German International School Sydney

Arndell Anglican College

Castlecrag Montessori School

Giant Steps Sydney

Ascham School

Casuarina Steiner School

Gib Gate School

Auburn Seventh Day Adventist Primary School

Cedars Christian College

Glenaeon Rudolf Steiner School

New South Wales
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Gosford Christian School

Lindisfarne Anglican School

Mount St Joseph Milperra

Green Point Christian College

Linuwel School

Mountain View Adventist College

Green Valley Islamic College

Loquat Valley Preparatory School

Mullumbimby Adventist Primary School

Greenacre Baptist Christian Community School

Loreto Kirribilli

Mullumbimby Christian School

Hamazkaine Arshak and Sophie Galstaun School

Loreto Normanhurst

Mumbulla School for Rudolf Steiner Education

Hawkesbury Independent School

Lorien Novalis School

Murwillumbah Christian College

Heritage Christian School

Lutheran Primary School Wagga Wagga

MUSEC School

Hibiscus Christian School

M.E.T. School

Nambucca Valley Christian Community School

Highﬁelds Preparatory and Kindergarten School

Macarthur Adventist School

Namoi Valley Christian School

Hills Montessori School

Macarthur Anglican School

Narromine Christian School

Hunter Christian School

Macleay Vocational College

Nepean District Christian School

Hunter School for Children with Autism

Macquarie Anglican Grammar School

New England Girls School

Hunter Valley Grammar School

Macquarie College

Newcastle Grammar School

Hurstville Adventist School

Maitland Christian School

Newcastle Waldorf School

Illawarra Adventist School

Malek Fahd Islamic School

Newington College

Illawarra Christian School

Mamre Christian College

Noor Al Houda Islamic College

Inaburra School

Manning District Adventist Primary

Northcross

Inner City Montessori Primary School

Manning River Steiner School

Northern Beaches Christian School

International Grammar School

Manning Valley Anglican College

Northholm Grammar School

Italian Bilingual School

Margaret Jurd Learning Centre

Northside Montessori Society

Jervis Bay Christian Community School

Marian High School

Nowra Anglican College

John Colet School

Maroubra Montessori School

Nowra Christian School

Joseph Varga School

Masada College (Lindﬁeld)

Oakhill College

Kamaroi Rudolf Steiner School

Masada College (St Ives)

Odyssey House

Kambala

Mater Dei Special School

Orange Christian School

Kempsey Adventist School

Matthew Hogan School (Youth Off The Streets)

Orchard Hills Prep School

Kesser Torah College

Medowie Christian School

Our Lady of Lebanon College

Key College (Youth Off The Streets)

Meriden School

Our Lady of Mercy College

Kincoppal - Rose Bay School of the Scared Heart

Minimbah Aboriginal Primary School

Oxford Falls Grammar School

Kindalin Christian School

Mirriwinni Gardens Aboriginal Academy

Oxley College

Kindlehill School

MLC School

Paciﬁc Hills Christian School

Kingsdene Special School

Moama Anglican Grammar School

Parkes Christian School

Kinma School

Monte Sant Angelo Mercy College

Penrith Anglican College

Kinross Wolaroi School

Montessori East - Bondi

Penrith Christian Community School

Knox Grammar School

Montessori Excelsior School, Pymble

Pera Bore Cornerstone Community School

Koinonia Christian Academy

Moree Christian School

Pittwater House Girls College

Korowal School

Moriah College

Pittwater House Grammar School

Kuyper Christian School

Mosman Church of England Prep School

PLC Armidale

Lakes Grammar - An Anglican School

Mount Annan Christian College

Port Macquarie Seventh Day Adventist School

Lakeside Christian College

Mount Sinai College

Presbyterian Ladies College, Sydney

Lakeside Christian High School

Mount St Benedict College

Pymble Ladies College
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Qibla Primary School

St Columba Anglican School

Sutherland Shire Montessori School

Queenwood School

St Dominic Savio School

Sydney Adventist College

Rainbow Ridge School for Rudolf Steiner
Education

St Dominic’s Centre for Hearing Impaired Children

Sydney Church of England Co-Educational
Grammar School, Redlands

Ravenswood School for Girls

St Edmund’s School

Reddam House

St Edward’s College

Redeemer Baptist School

St Euphemia College

Redﬁeld College

St Gabriel’s School for Hearing Impaired Children

Richard Johnson Anglican School

St George Christian School

Richmond Christian College

St Gregory’s Armenian School

Rissalah College

St Gregory’s College

Rosebank College

St Hurmizd Assyrian Primary School

Roseville College

St James College

Rouse Hill Anglican College

St John’s Lutheran School - Jindera

South East Sydney School for Children with Autism

St Joseph’s College

Saint Ignatius’ College

St Lucy’s School

Santa Maria del Monte School

St Luke’s Grammar School

Santa Sabina College

St Mark’s Coptic Orthodox College

Sathya Sai Primary School

St Maroun’s College

Scone Grammar School

Tamworth Anglican - William Cowper Secondary
Boys’

St Mary and St Mina Coptic Orthodox College

Shearwater Steiner School

Tangara School for Girls

St Mary Star of the Sea College

Shellharbour Anglican College

Tara Anglican School for Girls

St Patrick’s College Campbelltown

Sherwood Cliffs School

Taree Christian Community School

St Paul’s Anglican Choir School

Sherwood Hills Christian School

Taylors College

St Paul’s College

Shoalhaven Anglican School

The Alice Betteridge School

St Paul’s Grammar School, Penrith

Singleton Christian College

The Armidale School

St Paul’s International College

Snowy Mountains Christian School

The Armidale Waldorf School

St Paul’s Lutheran School

Snowy Mountains Grammar School

The Athena School

St Peter’s Anglican College

South Coast School for Children with Autism

The Coast Christian School

St Peter’s Anglican Primary School

South Granville Christian Community School

The French School of Sydney

St Philip’s Christian College

Southern Cross Baptist School

The Garﬁeld Barwick School

St Philip’s Christian College, Port Stephens

Southern Highlands Christian School

The Hills Grammar School

St Philip’s Christian School, Cessnock Campus

Southside Montessori Pre and Primary School

The Illawarra Grammar School

St Pius X College

St Aloysius’ College

The King’s School

St Scholastica’s College

St Andrew’s Cathedral School

The McDonald College

St Spyridon College

St Andrew’s Christian School

The Meridian International School

St Stanislaus College

St Augustine’s College

The Riverina Anglican College

St Vincent’s College

St Bishoy Coptic Orthodox College

The Scots College

Stella Maris College

St Catherine’s School

The Scots School, Albury

Sule College

St Charbel’s College

The Scots School, Bathurst

Summerland Christian College

St Clare’s College

Thomas Hassall Anglican College

Sutherland Shire Christian School

Thomas More Christian Montessori School
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St Dominic’s College

Sydney Church of England Girls’ Grammar School,
Darlinghurst
Sydney Church of England Grammar School
(SHORE)
Sydney Grammar Edgecliff Preparatory School
Sydney Grammar School
Sydney Grammar St Ives Preparatory School
Sydney International High School
Sydney Japanese School
Sylvanvale School
Tallowood School
Tambelin Independent School
Tamworth Anglican - Calrossy
Tamworth Anglican - William Cowper Primary

Thomas Pattison School

Nhulunbuy Christian School

Cairns Christian College

Toogoolawa School

Northern Territory Christian College

Cairns Rudolf Steiner School

Toongabbie Christian School

Nyangatjatjara College

Cairns Seventh Day Adventist School

Trinity Anglican College, Albury

Palmerston Christian School

Caloundra Christian College

Trinity Catholic College, Goulburn

St Andrew Lutheran School

Caloundra City School

Trinity Catholic College, Lismore

St Philip’s College

Calvary Christian College, Springwood

Trinity Grammar School

The Alice Springs Steiner School

Calvary Christian College, Townsville

Tudor House School

The Essington School Darwin

Cannon Hill Anglican College

Tuntable Falls Community School

Woolaning Homeland Christian College

Canterbury College

Tweed Valley College

Yipirinya School

Carlisle Christian College

Tyndale Christian School

Yirara College

Central Queensland Christian College

Uniworld High School
Vern Barnett School
Vistara Primary School
Wagga Wagga Adventist Primary School
Wagga Wagga Christian College
Wahroonga Adventist Primary School
Wahroonga Preparatory School
Warrah School Society
Waverley College
Wellington Christian School
Wenona School
Western Sydney School for Children with Autism

Queensland
A B Paterson College
Aboriginal and Islander Independent Community
School
Agnew School
Alcheringa Montessori College
All Saints Anglican School
All Souls St Gabriels School
Ananda Marga River School
Anglican Church Grammar School
Annandale Christian School

Chinchilla Christian School
Christian Outreach College, Toowoomba
Christian Outreach College, Brisbane
Clayﬁeld College
Concordia Memorial College
Concordia Primary School
Cooloola Christian College
Coolum Beach Christian College
Coomera Anglican College
Dalby Christian School
Darling Downs Christian School
Djarragun College

William Carey Christian School

Australian Christian Academy School of Distance
Education

William Clarke College

Autism Therapy and Education Centre

Emmanuel College

Wollondilly Anglican College

Bethania Lutheran Primary School

Fairholme College

Woodbury Autism Education and Research

Bethany Lutheran Primary School

Faith Baptist Christian School

Wycliffe Christian School

Blackall Range Independent School

Faith Lutheran College - Redlands

Wyong Christian Community School

Blackheath and Thornburgh College

Faith Lutheran College (Plainland)

Yanginanook Christian School

Brisbane Adventist College

Forest Lake College

Northern Territory

Brisbane Boys College

Fraser Coast Anglican College

Brisbane Girls Grammar School

Genesis Christian College

Brisbane Grammar School

Glasshouse Country Christian College

Brisbane Independent School

Glendyne Education and Training Centre

Brisbane Montessori School

Glenvale Christian School

Brisbane Muslim School

Gold Coast Adventist School

Bundaberg Adventist School

Gold Coast Montessori College

Bundaberg Christian College

Good News Lutheran Primary School

Burdekin Christian College

Good Shepherd Christian School

Caboolture Christian School

Good Shepherd Lutheran College

Carbarlah Community School (Highﬁelds)

Grace Lutheran College

Araluen Christian School
Darwin Adventist School
Gawa Christian School
Good Shepherd Lutheran Primary School
Kormilda College
Litchﬁeld Christian Primary
Living Waters Lutheran Primary School
Marrara Christian School
Milkwood Steiner School

Emerald Christian College
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Grace Lutheran Primary School

Parklands Christian College

St Philomena School

Groves Christian College

Peace Lutheran College

St Stephens Lutheran College

Gulf Christian College

Peace Lutheran Primary School

Suncoast Christian College

Harmony Montessori School, Buderim

Peregian Beach Community College

Sunshine Coast Grammar School

Harmony Montessori School, Caboolture

Pinbarren Community Christian College

Tamborine Mountain College

Heights College

Pine Community School

The Cathedral School of St Anne and St James

Hervey Bay Christian Academy

Prince of Peace Lutheran Primary School

The Glenleighden School

Hillbrook Anglican School

Redeemer Lutheran College

The Glennie School

Hillcrest Christian College

Redeemer Lutheran Primary School

The Kooralbyn International School

Hills International College

Redlands College

The Lakes College

Hinchinbrook Christian School

Rivermount College

The School of Total Education

Hubbard’s School

Riverside Christian College

The SCOTS PGC College

Immanuel Lutheran College

Riverside Christian School

The Southport School

Ipswich Adventist School

Rockhampton Girls’ Grammar School

The Springﬁeld College

Ipswich Girls Grammar School

Rockhampton Grammar School

The Toowoomba Preparatory School

Ipswich Grammar School

Saint Stephen’s College

Toogoolawa School

Islamic School of Brisbane

Samford Valley Steiner School

Toowoomba Christian College

John Paul College

School of Today

Toowoomba Grammar School

Jubilee Christian College

Shalom Christian College

Townsville Grammar School

Kimberley College

Sheldon College

Trinity Anglican School

King Solomon College

Silkwood Steiner School

Trinity College

King’s Christian College

Sinai College

Trinity Lutheran College

Lighthouse Christian School

Somerset College

Victory College

Living Faith Lutheran Primary School

Somerville House

Wadja Wadja High School

Livingstone Christian College

Southside Christian College

Wangetti Education Centre

Mackay Christian College

Southside Education Centre

West Moreton Anglican College

Maridahdi Early Childhood Community School

Staines Memorial College

Westside Christian College

Martin Luther Primary School

St Aidan’s Anglican Girls School

Whitsunday Anglican School

Mary McConnel School

St Andrews Anglican College

Whitsunday Christian College

Matthew Flinders Anglican College

St Andrews Lutheran College

Moreton Bay Boys College

St Hilda’s School

Moreton Bay College

St James Lutheran College

Mount Isa Christian College

St John’s Lutheran Primary School, Bundaberg

Mueller College

St John’s Lutheran Primary School, Kingaroy

Nambour Christian College

St Luke’s Anglican School

Noosa Christian College

St Margaret’s Anglican Girls School

Noosa Pengari Steiner School

St Mark’s Lutheran Primary School

Northpine Christian College

St Michael’s College

Northside Christian College

St Paul’s Lutheran Primary School

Ormiston College

St Paul’s School

Paciﬁc Lutheran College

St Peter’s Lutheran College
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South Australia
Annesley College
Australian Technical College, Adelaide South
Bethany Christian School
Burc College
Calvary Lutheran Primary School
Cathedral College
Cedar College
Concordia College
Cora Barclay Centre for the Deaf & Hearing Impaired
Cornerstone College

Crossways Lutheran School

Scotch College

Westminster School

Encounter Lutheran School

Seymour College

Whyalla Christian School

Endeavour College

Southern Montessori School

Wilderness School

Eynesbury College

Southern Vales Christian College

Willunga Waldorf School

Eynesbury College (Yrs 11 & 12)

Southern Yorke Peninsula Christian College

Woodcroft College

Faith Lutheran Secondary School

Spring Head Trinity Lutheran Primary School

Golden Grove Lutheran Primary School

St Andrew’s School

Good Shepherd Lutheran School, Angaston

St George College

Good Shepherd Lutheran School, Para Vista

St Jakobi Lutheran School

Harvest Christian School

St John’s Grammar School

Heritage College

St John’s Lutheran School

Horizon Christian School

St John’s Lutheran School Highgate

Immanuel College

St Mark’s Lutheran School

Immanuel Lutheran School

St Martin’s Lutheran College

Immanuel Primary School, Novar Gardens

St Michael’s Lutheran School

Investigator College

St Paul Lutheran School

Islamic College of South Australia

St Peter’s College

King’s Baptist Grammar School

St Peter’s Collegiate Girls’ School

Kirinari Community School

St Peter’s Lutheran School

Lobethal Lutheran School

St Peter’s Woodlands Grammar School

Loxton Lutheran School

Suneden Special School

Maitland Lutheran School

Sunrise Christian School

Massada College Adelaide

Tabor Christian College

Mid North Christian College

Tanunda Lutheran School

Mount Barker Waldorf School

Tatachilla Lutheran College

Muirden Senior Secondary College

Temple Christian College

Murray Bridge Christian College

The Hills Christian Community School

Murraylands Christian College

The Hills Montessori School

Our Saviour Lutheran School

The Light Community Montessori School

Pedare Christian College

Torrens Valley Christian School

Pembroke School

Trinity College - Blakeview

Pilgrim School

Trinity College - Gawler River

Portside Christian School

Trinity College - North

Prescott College

Trinity College - Senior

Prescott Primary School, Northern

Trinity College - South

Prescott Primary School, Southern

Tyndale Christian School

Prince Alfred College

Unity College

Pulteney Grammar School

University Senior College

Redeemer Lutheran School

Vineyard Lutheran School

Riverland Christian School

Waikerie Lutheran Primary School

Saint Spyridon College

Walford Anglican School for Girls

Tasmania
Calvin Primary School
Calvin Secondary School
Channel Christian School
Circular Head Christian School
Community Christian Academy
Devonport Christian School
Eastside Lutheran College
Emmanuel Christian School
Fahan School
Geneva Christian College
Giant Steps Tasmania
Herrick Presbyterian Covenant School
Hilliard Christian School
John Calvin School
Kingston Christian School
Lambert School
Launceston Christian School
Launceston Church Grammar School
Launceston Preparatory School
Leighland Christian School
Marist Regional College
Northern Suburbs Christian College
North West Christian School
Oakwood School
Peregrine
Scotch Oakburn College
Seabrook Christian School
St Brendan-Shaw College
St Mary’s College
St Michael’s Collegiate School
St Patrick’s College
Tarremah Steiner School
The Cottage School
The Friends School
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The Hutchins School

Christian College Highton

Huntingtower School

Trinity College

Christian College Institute of Senior Education

Ilim College of Australia

Cockatoo Montessori School

Ironbark Christian School

Coonara Community School

Isik College

Covenant College

Ivanhoe Girls’ Grammar School

Cranbourne Christian College

Ivanhoe Grammar School

Creek Street Christian College

Kamaruka

Dandenong Ranges Steiner School

Kardinia International College

Darul Ulum College of Victoria

Kerang Christian Community School

Donvale Christian College

Kilvington Girls’ Grammar

East Preston Islamic College

King’s College

Edinburgh Adventist Primary School

Kingswood College

ELTHAM College of Education

Korowa Anglican Girls’ School

Erasmus School

Lakeside Lutheran College

Fintona Girls’ School

Lauriston Girls’ School

Firbank Grammar School

Learning Co-operative Primary School

Fitzroy Community School

Leibler Yavneh College

Flinders Christian Community College

Lighthouse Christian College

Frank Dando Sports Academy

Lilydale Adventist Academy

Freshwater Creek Steiner School

Little St Margaret’s

Geelong Baptist College

Little Yarra Steiner School

Geelong Grammar School ‘Corio’

Lowther Hall Anglican Grammar School

Geelong Grammar School ‘Glamorgan’

Luther College

Ghilgai Steiner School

Macedon Grammar School Co-Op Ltd

Gilson College

Maharishi School of the Age of Enlightenment

Gippsland Grammar

MCS Melbourne Community School

Girton Grammar School

Mansﬁeld Autistic Centre

Gisborne Montessori School

Mansﬁeld Rudolf Steiner School

Glenvale School

Maranatha Christian School

Good News Lutheran School

Melbourne Girls’ Grammar

Good Shepherd College

Melbourne Grammar School

Goulburn Valley Grammar School

Melbourne Grammar School - Grimwade House

Haileybury College

Melbourne Grammar School - Wadhurst

Heathdale Christian College

Melbourne Montessori School, Cauﬁeld

Heatherton Christian College

Melbourne Montessori School, Brighton

Henderson College

Melbourne Rudolf Steiner School

Heritage College

Melton Christian College

Highview College

Mentone Girls’ Grammar

Hillcrest Christian College

Mentone Grammar

Holmes Secondary School

Methodist Ladies’ College

Horsham Lutheran Primary School

Mildura Baptist College

Victoria
Adass Israel School
Aitken College
Alia College
Alphington Grammar
Andale School
Australian International Academy of Education
Bacchus Marsh Grammar
Bairnsdale Christian Community School
Bairnsdale Steiner School
Ballarat & Clarendon College
Ballarat Grammar
Ballarat Christian College
Ballarat Christian School
Ballarat Steiner School
Bayside Christian College
Bayview College
Beaconhills College
Belgrave Heights Christian School
Benalla Christian School
Berengarra School
Bethel Christian College
Bialik College
Billanook College
Braemar College
Brighton Grammar School
Camberwell Girls’ Grammar School
Camberwell Grammar School
Candlebark
Carey Baptist Grammar School
Castlemaine Steiner School
Cathedral College
Caulﬁeld Grammar School
Chairo Christian School
Cheshire School
Christ Church Grammar School
Christ the King Anglican College
Christian College Bellarine
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Minaret College

St Catherine’s School

Waverley Christian College

Mount Carmel Christian School

St John’s Greek Orthodox College

Wesley College Melbourne

Mount Evelyn Christian School

St John’s Lutheran Primary School

Westbourne Grammar School

Mount Scopus Memorial College

St John’s Lutheran School

Mount Scopus Memorial College (Gandel-Besen
House)

St Leonard’s College

Westbourne Grammar School, Williamstown
Grammar Campus

St Margaret’s School

Woodleigh School

Mountain District Christian School

St Mary’s Coptic Orthodox College

Woodleigh School - Minimbah

Mowbray College

St Michael’s Grammar School

Worawa Aboriginal College

Mt Hira College

St Paul’s Anglican Grammar School

Xavier College

New Generation College

St Peter’s Lutheran School

Yarra Valley Grammar

Newhaven College

St Thomas Aquinas College

Yarralinda School

Nhill Lutheran School

Stott’s College

Yeshivah and Beth Rivkah Colleges

Northside Christian College

Strathcona Baptist Girls’ Grammar School

Yesodei Hatorah College

Nunawading Christian College

Sunshine Christian School

Nunawading Christian College, Primary Campus

Tarrington Lutheran School

Western Australia

Oakleigh Greek Orthodox College

Taylors College

Olivet Christian College

The B.E.S.T. Centre

Open House Christian School

The Currajong School

Overnewton Anglican Community College

The Early Learner’s College

Oxford Christian Primary School

The Geelong College

Oxley College

The Good Shepherd Lutheran Primary School

Ozford College

The Hamilton and Alexandra College

Penbank School

The Islamic Schools of Victoria (Werribee College)

Penleigh & Essendon Grammar School

The Japanese School of Melbourne Ltd

Plenty Valley Christian College

The Kilmore International School

Plenty Valley Montessori School

The King David School

Presbyterian Ladies’ College

The Knox School

Preshil - The Margaret Lyttle Memorial School

The Meridian International School

Red Rock Christian College

The Peninsula School

River City Christian College

Tintern Schools

Rossbourne School

Toogoolawa School

Ruyton Girls’ School

Toorak College

Scotch College

Trinity Anglican College Wodonga

Shelford Girls’ Grammar

Trinity Grammar School, Kew

Shepparton Christian Community School

Trinity Lutheran College

Sholem Aleichem College

Victory Christian College

Son Centre Christian School

Victory Lutheran College

Sophia Mundi Rudolf Steiner School

Village School

South Coast Christian College

Vision Australia School

St Andrews Christian College

Warburton Christian School

St Anthony’s Coptic Orthodox College

Warracknabeal Christian Community School

Aboriginal Community College
Alexander Technology Institute
Al-Hidayah Islamic School
All Saints’ College
Armadale Christian College
Armadale Seventh Day Adventist School
Australian Islamic College (North of the River)
Australian Islamic College (Perth)
Australian Islamic College, Kewdale
Beechboro Christian School
Bethel Christian School
Bible Baptist Christian Academy
Blue Gum Montessori School
Bold Park Community School
Bunbury Cathedral Grammar School
Bunbury Community School
Bunbury John Calvin School
Byford John Calvin School
Carey Baptist College
Carmel Adventist College
Carmel Adventist College - Primary
Carmel School
Carnarvon Christian School
Casa Mia Montessori Community School
Child Side School
Christ Church Grammar School
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Christian Aboriginal Parent-Directed School,
Coolgardie

Kwinana Christian School

Rockingham John Calvin School

Lake Joondalup Baptist College

Rockingham Montessori School

Christian Aboriginal Parent-Directed School,
Kurrawang

Lance Holt School

Santa Maria College

Landsdale Gardens Christian School

Scotch College

Langford Islamic College

Servite College

Living Waters Lutheran College

Somerville Baptist College

Mandurah Baptist College

Southlands Christian College

Maranatha Christian College

Sowilo Community High School

Margaret River Montessori School

Spirit of Play Community Early Learning Centre

Mazenod College

St Andrew’s Grammar

Mercedes College

St Brigid’s College

Methodist Ladies’ College

St Hilda’s Anglican School for Girls

Midland Christian School

St Mark’s Anglican Community School

Moerlina School

St Mary’s Anglican Girls’ School

Mukinbudin Christian Community School

St Norbert College

Mundaring Christian College

St Stephen’s School

Murdoch College

Strathalbyn Christian College

Muslim Ladies College of Australia

Strelley Community School

New Life College

Swan Christian College

Nollamara Christian Academy

The Beehive Montessori School

Nyikina Mangala Community School

The Japanese School In Perth

Nyindamurra Family School of Creativity

The Montessori School

Ocean Forest Lutheran College

The Quintilian School

Parklands School

The Silver Tree Steiner School

Parnngurr Community School

The Speech and Hearing Centre for Deaf Children

Penrhos College

Thornlie Christian College

Perth College

Tranby College

Perth Montessori School

Treetops Montessori School

Perth Waldorf School

Unity Christian School

Peter Moyes Anglican Community School

Wesley College

Phoenix West Vocational College

West Coast Steiner School

Pioneer Village School

Winthrop Baptist College

Port Community High School
Presbyterian Ladies’ College

Wongutha Christian Aboriginal Parent-Directed
School

Purnululu Aboriginal School

Woodbury Boston Primary School

Quinns Baptist College

Woodthorpe Drive Secondary School

Rawa Community School

Wulungarra Community School

Regent College

Yakanarra Community School

Rehoboth Christian School

Yallingup Steiner School

Riverlands School

Yiyili Aboriginal Community School

Chrysalis Montessori School
Cornerstone Christian College
Corridors College
Culunga Aboriginal Community School
Dale Christian School
Divine Mercy College
El Shaddai College
Ellenbrook Christian College
Emmanuel Christian Community School
Esperance Christian Primary School
Forrestﬁeld Christian School
Foundation Christian College
Frederick Irwin Anglican School
Georgiana Molloy Anglican School
Geraldton Grammar School
Golden Hill Steiner School
Goldﬁelds Baptist College
Grace Christian School
Great Southern Grammar
Guildford Grammar School
Hale School
Helena College
Heritage College
Hope Christian College
Iona Primary School
John Calvin Christian College
John Calvin School
John Septimus Roe Anglican Community School
John Wollaston Anglican Community School
Kalamunda Christian School
Karalundi Aboriginal Education Centre
Kelmscott John Calvin School
Kerry Street Community School
Kids Open Learning School
Kingsway Christian College, Lansdale
Kingsway Christian College, Merriwa
Kulkarriya Community School

78

Riverside Community School

Independent Schooling in Australia

2006-08

